	Learning Targets
	4.0
	3.0
	2.0
	1.0

	Ideas and Content

Did you answer the question?


	* The writing conveys ideas in a controlled and interesting manner.

* The focus/thesis is stated clearly and meets requirements (“answers question”)

* Clear, relevant details,

directions, examples,

and/or anecdotes develop

and enrich the answer.
* Reader is thoroughly convinced and certain of the author’s position.
	* The writing presents

important information about a specific topic by providing facts or directions, explaining ideas or defining terms.

* The focus is stated clearly and meets requirements; question is mostly answered.

* The reader is fairly certain of the author’s point, position and how the examples prove them both.
	* The writing presents

information about a

specific topic by providing facts or directions, explaining ideas or terms.

* The focus is unclear; question’s answer is addressed vaguely.

* An attempt is made to

develop primary and

secondary ideas.

* The reader is confused or unfulfilled as to the author’s position.
	* The writing presents

information about a topic by providing facts or

directions, explaining ideas

or defining terms.

* The focus is unclear; the question is not answered.

* Specific requirements have been ignored or

misunderstood.

* The reader is left stranded, empty and bewildered as to the author’s message.

	Insight

Are your ideas insightful and mature?


	* Discussion acknowledges

complexities, ambiguity and contradictions (counter-arguments, rebuttals, alternatives)
* Essay reveals a

sophisticated

understanding of the

passage; analysis is accurate and mature.

* Appropriate references to other texts enhance essay.
	* Essay’s approach is multi-faceted and addresses possible discrepancies in the thesis. 

* Essay reveals a

strong understanding of the

passage/reading; 
analysis is accurate and “honors” quality.

* Insight into the passage include literal, figurative, inferences and conjecture.
	* Discussion is simplistic, obvious, or dualistic.

* Essay almost shows an understanding of the passage/reading; analysis is slightly inaccurate and of mediocre depth.

* Insight into the passage include literal, some figurative, little inferences and/or no conjecture.
	* Discussion is misleading and immature.

* Essay shows either no understanding of the passage/reading or analysis is misguided and inaccurate.

* Insight into the passage includes little to zero literal, figurative, inferences and conjecture.

	Organization

Is your structure clear? Does it enhance your essay?
	* The writing is organized in a way that enhances meaning or helps to develop the central idea.

* Each developmental

paragraph addresses a

specific aspect of the topic.

* The sequence is effective and moves the reader through the paper—the order may or may not be conventional.

* Transitions are creative, provide depth and work well. They are complex and are provided between topic changes where necessary.
	* The writing is clearly

organized in a way that

enhances meaning or helps

to develop the central idea.

* Each developmental

paragraph addresses a

specific aspect of the topic.

* Transitions work well. They are effective, but perhaps predictable. They are lacking mid-paragraph, but persistent before each paragraph.
	* The writing is fairly

organized.

* Each developmental

paragraph attempts to

address a specific aspect

of the topic.

* Transitions are limited. They are mechanical in their placement. Perhaps a crucial transition is missing that would have enhanced meaning.
	* The writing needs more

structure.

* Developmental paragraphs are limited in focus and may

be confusing.

* Transitions need

improvement.

	Support, Claim, and Explanation 

Did you use effective “HOW” strategies to clearly link examples to thesis?
	* Support is detailed, specific, correct and embedded. Level of support is consistent throughout.

* Several  unique “HOW” strategies are used to accurately and effectively reveal examples as proof of the question’s answer.
	* Support is less detailed,

less specific, awkwardly

embedded or less

consistent.

* Some repetitive “HOW” strategies are used to link to the question’s answer.
	* Support is mostly

paraphrased rather than

direct. Some quoted

passages are too long and then not developed. 
* Limited, shallow “HOW” strategies are used to attempt to show how the examples address question’s answer.
	* There is little or no support. The writer rambles and doesn’t clearly support the thesis or answer the essay question.

* “HOW” strategies are not evident. 
*While examples may be apparent, it is unclear how they prove the thesis. 


	Learning Targets
	4.0
	3.0
	2.0
	1.0

	Conventions

Can you follow the rules of standard American English?

Can you use conventions to enhance your essay?
	* A strong grasp of standard writing conventions is apparent: capitalization is accurate; punctuation is

smooth and enhances

meaning; spelling is correct

even on more difficult

words; grammar is

essentially correct; paragraphing (indenting) enhances the organization of the paper.

* Specialized conventions

(dashes, colons, semi-colons, parentheses, etc.) are used appropriately and
accurately enhance the text.

* Poetic license is effectively used to break conventions
	* A solid grasp of standard

writing conventions is

apparent: capitalization is

correct; punctuation is

smooth and enhances

meaning; spelling of

common words is accurate,

and more difficult words are

generally correct; grammar

is essentially correct; usage

is generally correct;

paragraphing (indenting)

works with the organization

of the paper.

* Specialized conventions

(dashes, colons, semi-colons, parentheses, etc.) generally

enhance the text.
	* A basic grasp of standard

writing conventions is

apparent.

* Errors in conventions may

impair readability.

* Specialized conventions

(dashes, colons, semi-colons, parentheses, etc.) are inconsistent or confusing.

*Perhaps an attempt at poetic license disrupts meaning.
	* A minimal grasp of standard

writing conventions is

apparent.

* Numerous errors in

conventions distract and/or

confuse the reader.

* Specialized conventions

(dashes, colons, semi-colons, parentheses, etc.) are disruptive, lacking, or confusing.

* What may be an attempt at poetic license is in fact an ineffective, harmful breaking of conventions. 

	Sentence Fluency

Does your syntax impress the reader?
	* Strong and varied sentence structure clearly conveys meaning and invites expressive reading.

* Sentences are

appropriately concise; syntax is diverse.

* The writing has a natural flow and rhythm when read

aloud.


	* Strong and varied sentence beginnings, length, and structure help to convey meaning and invite

expressive reading.

* Sentences are

appropriately concise; syntax is varied

* The writing sounds smooth and rhythmic when read aloud.
	* Varied sentence

beginnings, length, and

structure attempt to convey meaning.

* Sentences are sometimes concise and sometimes wordy; syntax is predictable.

* The writing sounds

businesslike or mechanical

when read aloud.
	* Sentence beginnings,

length, and structure lack

variation.
*Sentence typically follow the same format: simple transition, noun, verb.
* The writing lacks fluency when read aloud.

	Voice

Does the essay sounds like it is uniquely yours? Are you an author or a “formula filler”? 
	* The personality of the writer is evident in the writing.

* The writer’s humor, balance of colloquialism and professionalism and/or use of allusions & anecdotes bring the essay to life. 
* The tone is appropriate and consistently controlled.

* The overall effect is

individualistic, expressive,

and engaging.
	* Personality, confidence and feeling are expressed

throughout the writing.

* A commitment to the topic is obvious.

* The writer connects to the audience and clearly

indicates a purpose for the

writing.

* The tone is sincere,

pleasant and generally

appropriate.

* The writing evokes emotion in the reader.
	* Personality, confidence, and feeling weave in and

out of the writing.

* Commitment to the topic is limited.

* Connection to the

audience and purpose for

the writing are unclear.

* The tone is generally

appropriate.

* The writing evokes some emotion in the reader.
	* The writing lacks

commitment to the topic.

* Connection to the audience and purpose for the writing are unclear.

* The tone is flat or

inappropriate.

* The writing evokes little

emotion in the reader.
*It is unclear that the essay is uniquely a product of the author. 

	Word Choice

Do you have impressive diction? 

Did you actually make informed, mature choices with your words?
	* Well-chosen words convey the intended message in an

interesting, precise, and

natural way.

* Lively, powerful verbs

provide energy. (“Be” verbs are limited).

* Specific nouns (Both abstract and concrete) add color and clarity.

* Modifiers work to provide strong imagery.

* Figurative language, if used, is effective. Vocabulary is striking but not overdone.
* Technical terms and

notations are effective.
	* Well-chosen words convey the intended message in an

interesting, precise, and

natural way.

* Powerful verbs, specific

nouns, and descriptive

modifiers enhance meaning.

* Expression attempts to be fresh and appealing.

* Original or unusual phrasing adds to the meaning. 
* Figurative language, if used, is generally effective.

* Vocabulary is striking but,

at times, overdone.

* Technical terms and

notations are helpful.
	* Words are reasonable,

accurate, and convey the

intended message in a

general manner.

* Some verbs provide

energy, and some simply

link one point to another.

* Some nouns are specific, which other nouns are fairly general.

* Modifiers attempt to be

descriptive.

* Figurative language, if

used, may or may not be

effective. 
* Vocabulary is

either common or slangy,

or attempts to be

uncommon and leads to

confusion. 
	* Word choice limits the

clarity of the intended

message; the author did not or cannot select mature words. 
* Verbs, nouns, and/or

modifiers lack the ability to

convey an image.

* Expression is lacking.
* Vocabulary is limited and

restricting or too technical.
* The author chose basic, elementary words that are not indicative of AP level work.


AP Reading Skills

	Learning Targets
	4.0
	3.0
	2.0
	1.0

	Depict and Cite Text Evidence 

CCS Reading 1, 2, 3
	I can make a text’s meaning abundantly clear through a thoughtful description of text events, mature inferences, and abundant, specific evidence.
	I can make a text’s meaning appropriately clear through a description of text events, basic inferences, and satisfactory, clear evidence.
	I can make a text’s meaning clear through a basic description of text events, some inferences, and evidence that may be lacking in abundance or quality.
	I struggle to make a text’s meaning clear through a description of text events, inferences, and evidence. My evidence is either lacking, superficial, and/or inaccurate. 

	Analyze Author’s Craft

CCS Reading 4, 5, 6
	I can make it abundantly clear how specific text features create meaning, were a direct intent of the author and enhance a text. 
	I can make it appropriately clear how specific text features create meaning, were an author’s choice and are an important part of a text.
	I can make it clear how text features influence meaning, were reflection of the author and are a part of a text.
	I struggle to make it clear how text features are evident, contribute to meaning and/or were tools used specifically by the author.

	Evaluate Text as a Whole

CCS Reading 7, 8, 9
	I can make a text’s universality, effectiveness and/or theme abundantly clear. I can make mature, unpredictable connections between the text as a whole and the world around me 
	I can make a text’s universality, effectiveness and/or theme appropriately clear. I can make logical, consistent connections between the text as a whole and the world around me.
	I can make a text’s universality, effectiveness and/or theme clear. I can make basic, accurate connections between the text as a whole and the world around me.
	I struggle to make a text’s universality, effectiveness and/or theme clear. I struggle to make connections between the text as a whole and the world around me that are helpful and/or accurate.

	Determine meaning of 

unknown words using 

context clues, word 

parts & parts of speech.
	I can insightfully 
explain all examples 
of unfamiliar words 

accurately
	I can plainly explain 

several examples of

unfamiliar words 

relatively accurately
	I can mention some 
examples of 

unfamiliar words 

somewhat accurately
	I can partially identify 

a few examples of

unfamiliar words 

with some inaccuracies


During the first half of first trimester, you will be asked to show your proficiency in twelve (12) standards, or skills or “learning targets”-as we will call them. We will practice these twelve (12) learning targets multiple times through formative assessments. On each formative assessment, you will be given feedback, graded on this rubric, and your score will be recorded in Powerschool, though it will not count toward your final grade. At the end of this trimester (around 11/18/14), you will be given a summative assessment that tests you on all of these learning targets. Your performance on the summative assessment will count in Powerschool. You will have a responsible time period after the summative assessment (around 11/18/14) is graded and returned to you to revise and replace your score on any or all learning target(s). You will not be allowed to revise your summative score unless you completed each formative assessment. Any student who does not complete all portions of all summative assessments will earn an “I” (Incomplete) and not earn credit for the class.
Standards Based Learning
Further explanation of each standard or “learning target” can be found by clicking each learning target’s name in Powerschool. Throughout the trimester, students will do activities that ask students to show proficiency in these learning target, and students will be repeatedly assessed on these “I can…” statements or “learning targets.” Then, each time a learning target is assessed on formative assessments, the student will record his her score and feedback on a “Learning Targets Log.” However, scores for formative assessments are not counted towards his/her final grade; they are used to improve learning. In this sense, all of the formative assessments are “target practice.” In theory, as the trimester progresses, each time a student shows proficiency on formative assessments, scores will go up as the student becomes more proficient in each learning target. The score in Powerschool for each learning target reflects the student’s most recent performance on that specific learning target. Summarily, there will be many formative assessments where students get scores and feedback, but are not counted towards their final grade; the only scores that will count are on the summative assessment that will be at the end of the unit, around 11/18/14. A guideline for proficiency on any learning target is below. Earning a 4.0 is challenging and rare and requires the student to demonstrate mastery of a learning target in a mature, advanced, creative way-without teacher prompting. To watch a video about the teacher rationale behind SBG go to http://youtu.be/--PR0uf6CL0 
	4.0
	3.0
	2.0
	1.0

	Mastery
“I can teach this standard”

“I went above and beyond”

“I know this better than my teacher taught it”
	Proficient
“I got it”

“I did everything I was supposed to”

“I know this just the way my teacher taught it”
	Inconsistent
“I kinda get it”

“I’m not there yet”

“I did some things right”

“I know the simple parts, but struggle with the challenging parts that my teacher taught”
	Lacking
“I am a bit lost”

“I really don’t get this yet”

“I could have done better”

“With teacher help, I can do some of this correctly”


The most common student question/concern/insight is, “Wait, if I don’t do work, my grade won’t go down because the only grades that count are how we do on the summative assessment at the end of the unit?” The short answer is, “Yes.” The long answer is that students have zero academic extrinsic motivation to “do work.” The motivation to complete class work has to be intrinsic. “Soft” academic skills such as task completion, collaboration, participation and behavior will be monitored, recorded and assessed on students’ “Citizenship Log.” However, these will NOT be a factor in students’ academic letter grade. How well students perform these soft skills and record evidence for them on their “Citizenship Log” will be used to determine their citizenship grade on the report card, which is separate from their academic grade. This citizenship grade DOES affect eligibility. If a student earns two poor citizenship marks (two “N” or “U” marks) at progress report time or end of trimester time, they will be ineligible for extra-curricular activities: dances, sports, performing arts, etc. 

The second most common student question/concern/insight is, “Wait, what if I do very poorly on the summative? Will I have a chance to revise it?” The short answer is, “Yes.” The long answer is that students will have an appropriate, responsible time window to revise the entire summative assessment or just parts of their summative assessment. However, the “ticket” to do the revision of the summative is 100% completion of ALL formatives. In other words, in order to have the chance to revise the summative, students need to have had completed all of the formatives that lead up to the summative. In other words, while there is not academic reward for “doing work,” doing the work will allow a student the opportunity to revise any or all parts of the summative assessment. Students that do not have 100% completion of the formatives before summative assessment day will not be allowed to revise. In this way, students need to see the long term impact of their actions each day to prepare for the future. 

The goal is that each student’s grade is not a reflection of him/her “playing school” and just “trying his/her best,” but is an accurate picture of his/her skills in English language arts.
Yes, this is different. Yes, this requires a change in the way students think about school. However, based on research, experience, and comments from former students, I am confident that Standards Based Learning is the most effective grading system for my students. 

Parent Meeting for students of Mr. Foster:

Friday, 9/5/14 at 6:00pm

