Common Core Performance Task

The purpose of this assessment is to determine how well you can establish and support a claim about a specific topic. To start, you will brainstorm thoughts about single gendered classrooms based on your experience in school so far, read an article about the issue and brainstorm again, then find at least one additional resource that discusses the issue, brainstorm again, and take a position. Then, you arrange key details from all three “texts” (your experience, the text provided and the text you find) in a meaningful way by completing graphic organizers (two column charts). Then, you will draft and revise a persuasive, professional email to our superintendent that justifies your position. You must support your analysis of the texts in your graphic organizers with relevant information from all of the source materials. Your score will be based on the following criteria:

1) Position-Did you take a clear position on the issue?

2) Comprehensiveness-Did you use information from all three sources to support claims or counter claims?

3) Support-Did you support your position with accurate and relevant information?

4) Organization-Did you organize your ideas in a logical and effective manner so that your audience can understand and follow your thinking?

5) Clarity and Fluency-Did you express your ideas clearly and fluently using your own words?

6) Did you edit for grammar, usage, and mechanics?
Single gender classrooms have recently gained notoriety in national news. Supporters of single gender math classrooms believe girls will participate more in single gender classrooms than in traditional classrooms. Opponents believe single gender math classes create an unrealistic environment. In your opinion, should math classes be single gender?

When you are finished, you will need to turn in the following documents in the following order:

	Common Core Standard
	4
	3
	2
	1

	Position = Did you take a clear position on the issue?


	Strong position made clear. Reader is completely convinced the author’s position is true. 
	Clear position made clear. Reader is pretty certain the author’s position is true.
	Position partially made clear. Reader is partially convinced the author’s position is true.
	Unclear or weak  position. Reader is not convinced the author’s position is true.

	Organization = Did you organize your ideas in a logical & effective manner so that your audience can understand & follow your thinking?

	Structure of ideas makes 

the thesis obviously true; transitions are smooth 

and artistic.
	Structure of ideas makes 

the thesis true; transitions 

are clear, obvious and 

useful.
	Structure implies that 

the thesis true; some 

transitions help move 

between ideas. 
	Structure is confusing 

and/or misleading; 
transitions are lacking or ineffective.

	Support = Did you use accurate and relevant information from all three sources to support claims or counter claims? 

	An abundance of evidence 

is reliable, specific, 

relevant unbiased and 

directly proves thesis. 
	A supply of evidence 

is respectable, specific, 

useful, unbiased and 

proves the thesis.
	Some evidence is helpful, 

relevant, unbiased and 

works to prove the thesis.
	Little to no evidence; it is

unreliable, vague, 
irrelevant, biased, 
plagiarized and/or 

doesn’t directly prove the 
thesis.

	Language usage = Did 

you edit for grammar, 

usage, and mechanics?
 “Grammar”
	Advanced use of 

Standard American 

English conventions
	Sufficient control over 

Standard American 

English
	Inconsistent or partial 

control over Standard 

American English
	Multiple miscues 

in SAE; errors distract 

from meaning

	Use Technology to 

Interact and Publish


	Errorless Works Cited 

Page and essay 

formatting
	1-2 errors in Works 
Cited Page and essay 

formatting
	Some errors in Works 
Cited Page and essay 

formatting
	Multiple or unethical 

in Works Cited Page & 
essay formatting


Brainstorm/graphic organizer chart of arguments, final draft of your email that addresses all of the items upon which you will be graded, a Works Cited page of all sources that you referenced, the self-graded rubric below (Mr. Foster will also grade your performance using the rubric below) where you listed examples that you found in your peer’s writing under the rubric chart.
My Own Experience
Thoughts about the topic:
	Based on your educational experience, list the most important arguments, or points of view, to support the idea that math classes SHOULD be single gendered. Also, list the evidence of each argument.

	Arguments for single-gendered classrooms
	Supporting Evidence

	
	

	
	

	Based on your educational experience, list the most important arguments, or points of view, to support the idea that math classes SHOULD NOT be single gendered. Also, list the evidence of each argument.

	Arguments against single-gendered classrooms
	Supporting Evidence

	
	

	
	


	SKILL
	4.0
	3.0
	2.0
	1.0

	Read texts independently

and make connections
	Strong, mature connections between the text, the world and the reader’s life.
	Clear, obvious connections between the text, the world and the reader’s life
	Partial, incomplete connections between the text, the world and/or the reader’s life.
	Zero and/or inaccurate connections between the text, the world and/or the reader’s life.


THE CASE AGAINST SINGLE-SEX CLASSROOMS

POSTED BY MARGARET TALBOT on july 12, 2012
A few years ago, when I was looking at middle schools for my daughter, I heard about a school that sounded lovely except for one thing: it had a policy of separating math classes by gender. Having reported on a vogue for single-sex classrooms in the nineties, I knew the rationale: girls and boys distract one another; girls need extra ego boosts and a gentle approach when it comes to studying math and science. I’d never found the arguments especially persuasive. But what really brought me up short was imagining how I would explain the policy to my daughter, whose best friends were boys. Everything I could think of saying sounded offensive or deflating or dumb: math is hard for girls; they—that is, you—need special treatment; boys’ and girls’ brains are different; pre-algebra with boys in the room is just too exciting—you won’t know what hit you! If we’d chosen an all-girls’ school, that would be one thing. Those schools weren’t founded on the premise that men and women have incompatible intellects, but in recognition of what were often limited educational opportunities for women. Their origin stories belonged to the past, and their traditions continued, Hogwarts-like, under their own steam. This was different. This was saying we believe in coeducation, because we live in a coed world, but in this one particular area we’re giving up. “Math class is tough!” as that infamous talking Barbie complained.

I remembered all this last week when I read about a new trend toward single-sex classrooms. Only about a dozen public schools were trying them in 2002, but since the Department of Education relaxed its rules on gender-segregated classrooms, in 2006, about five hundred public schools across the country have adopted them, according to an A.P. story. In May, the A.C.L.U. sent cease-and-desist letters to school districts in Alabama, Maine, Mississippi, West Virginia, and Virginia that have been separating boys and girls for academic instruction.

Back in the mid-nineties, when I was reporting on single-sex classrooms, evolutionary psychology was hot, and “hardwired” was the new buzz word, injected like a vitamin shot into weak arguments. Men were hardwired for sleeping around and math, women for monogamy and English. Most people didn’t know much about brain science, but that didn’t stop them from trotting out vaguely recalled findings based on a handful of M.R.I.s showing that men and women thought differently.

In one way, the fashion in single-sex classrooms has not changed at all. The evidence wasn’t very good then for a gap between the genders’ learning styles so significant that it would mandate separate instruction, and it hasn’t gotten any better. Of course there are psychological and intellectual differences between men and women, but meta-analyses of the best studies show that those differences are relatively small, that there is a great deal of variability among individuals, and that, as the neuroscientist Lise Eliot writes, “fundamentally, men and women are more similar than different.” In an article called, bluntly, “The Pseudoscience of Single-Sex Schooling,” which was co-authored by Diane Halpern, a research psychologist at Claremont McKenna college, and published in Science magazine this fall, Halpern et al. conclude that “there is no well-designed research showing that single-sex education improves students’ academic performance.” As Halpern and her co-authors point out, there are some excellent single-sex programs, and some can point to real gains, but often these can be attributed to selection bias—the children involved were more committed students—and to the motivation and sense of mission among teachers and staff. When I was reporting on single-sex education experiments in the nineties, one of the things I noticed was that teaching methods enthusiastically billed as better for girls, like hands-on science demonstrations, or mixing word problems in with more standard equations, would be better for anyone without a natural bent for math or science. A woman whose daughters attend one of the West Virginia middle schools with boys’ and girls’ classes contributed an article this week to the A.C.L.U. Web site in which she pointed out that her school’s all-male classes operated on the humane assumption that many kids concentrate better if they’re permitted to move about a bit. In the boys’ classes, students could lounge in beanbag chairs and run around outside sometimes to “blow off steam.” She thought, reasonably enough, that some girls might benefit from a little of the same freedom.

What has changed since the nineties is the notion of who single-sex education is supposed to help most. In the nineties, it was girls. The reformers’ talk was all about “How Schools Shortchange Girls” (the title of a much-discussed report from the American Association of University Women) or were “Failing at Fairness” (the title of a 1994 book) for young women. Girls were said to be hitting a self-esteem barrier in junior high, when they would droop like Ophelias in need of reviving. But that did not turn out to be the long-term problem. Increasingly, girls have been besting boys’ performance across the board: G.P.A.s, school leadership, graduation rates, college attendance. Now segregation by gender is more often an intervention for boys—a switch in target that makes you wonder a little about the reliability of the justifications for the policy. “The goal was to address the struggles boys were having with reading,” the A.P. story explains of the effort in an Idaho school. “In the single-sex classes, teachers used microphones that allow them to electronically adjust the tone of their voice to match the level that research suggests is best for boys. When preparing for a test, the boys may go for a run, or engage in some other activity, while the girls are more likely to do calming exercises, such as yoga.”

And there’s the real trouble with this single-sex approach. The presumptions behind it are fusty and often plain silly—which might make them easy for kids who don’t conform to them to dismiss, except that their teachers and principals are repeating them so earnestly. Girls thrive on team projects and collaboration; boys on bright lights, loud voices, and competition. Girls like reading; boys don’t. Girls do calming exercises; boys run. And on and on. I’ll state the obvious: some boys do; some don’t. The same goes for girls. Hearing yourself say some of this gobbledygook aloud to your kids, though? That’s likely to be good for all of us, regardless of gender. It has a way of sharpening the mind.

“Case Against” article
Summary in my own words:
	Based on your reading of the “Case Against” article, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD be single gendered. Also, list the evidence of each argument.

	Arguments for single-gendered classrooms
	Supporting Evidence

	
	

	
	

	Based on your reading of the “Case Against” article, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD NOT be single gendered. Also, list the evidence of each argument.

	Arguments against single-gendered classrooms
	Supporting Evidence

	
	

	
	


	SKILL
	4.0
	3.0
	2.0
	1.0

	Determine main ideas, 

central themes, primary arguments
	Insightfully explain 

the author’s “big 

picture” accurately
	Plainly explain the 

author’s “big picture” 

relatively accurately
	Mention the 

author’s “big picture” 

somewhat accurately
	Partially identify the 

author’s “big picture” with

some inaccuracies

	Determine minor ideas, supporting details, and supplemental examples
	Insightfully explain 

all examples of

the author’s specifics accurately
	Plainly explain 

several examples of

the author’s specifics relatively accurately
	Mention some 
examples of the 

author’s specifics 

somewhat accurately
	Partially identify 

a few examples of

the author’s specifics with 

some inaccuracies


Nonfiction article from the internet that addresses the same topic
Article title:
Author:






Date published:

Website:

Theme of article that I found in my own words:

	SKILL
	4.0
	3.0
	2.0
	1.0

	Why was it said? Read for theme: author’s message, lesson, intent. 
	Strong description of how text specifics address author’s message.
	Clear description of how text specifics address author’s message.
	Partial description of how text specifics address author’s message.
	Zero and/or inaccurate description of how text specifics address author’s message.


	Based on your reading of the article that you found, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD be single gendered. Also, list the evidence of each argument.

	Arguments for single-gendered classrooms
	Supporting Evidence

	
	

	Based on your reading of the article that you found, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD NOT be single gendered. Also, list the evidence of each argument.

	Arguments against single-gendered classrooms
	Supporting Evidence

	
	


Thoroughly explain one way that the author of the article used a writing technique to express his/her message. You may discuss structure, literary devices, or any other approach that the author used to make his/her point clear. Be specific. 

	SKILL
	4.0
	3.0
	2.0
	1.0

	Determine the “How it was said” structure & the author’s craft. 
	Insightfully explain 

all examples of

the author’s craft accurately
	Plainly explain 

several examples of

the author’s craft relatively accurately
	Mention some 
examples of the 

author’s craft 

somewhat accurately
	Partially identify 

a few examples of

the author’s craft with 

some inaccuracies


