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	Standard
	               4
	              3
	                2
	                   1

	Teacher confidence
& intent to use 
Standards Based 

Grading
	Very confident with 

SBG intricacies 

and fully intend on implementation

	Fairly confident 

with SBG details 

and considering implementation

	Recognize significance

of  SBG basics 

and hesitant about implementation

	Disagree with 

SBG principles 

and do not intend on implementation



2012 First Trimester: I made 4.0 rubrics for current assignment that incorporate common core standards. Example:
	Common Core Standard
	4
	3
	2
	1

	Standard American 

English Control

CCS Language #1 & #2
	Advanced use 

of SAE 

conventions 
	Standard
control over 

SAE
	Inconsistent or

partial control 

over SAE
	Multiple miscues 

in SAE; errors distract 

from meaning

	Acquire and use vocab

CCS Language #6
	Excessive & accurate 

use of new 

vocabulary words
	Clear and sufficient

use of new 

vocabulary words
	Insufficient or 

inaccurate

use of new vocabulary
	Lack of use of new 

vocabulary words

	Write strong arguments

CCS Writing #1
	Specific evidence 

supports strong 

arguments
	Clear arguments are explained using 

obvious evidence
	Some arguments are 

illogical and/or lack 

support from evidence
	Arguments are confusing 

and/or not supported 

with evidence


2012-2013 First Trimester: One change I made was to double/triple the value of skills that we practiced the most. For example, “Build Vocab” was assessed five times during the trimester, so I tripled the value. Therefore, while the student sees a grade out of 4.0 in PowerSchool, it is actually a grade out of 12. 
Spring 2013: Power Standards: I realized that if I was going to make my grading truly standards based, that I would have to double my paper work load and have ALL of the common core/ACT standards on rubrics for assignments. Then, after talking with Tesha Thomas from the MISD, I followed the following steps to create “Power Standards” that I planned to use on future assessments. 

a. Used Lakeshore Public school’s process for determining power standards (Endurance: relevant in professional career, Leverage: relevant in multiple classes, Readiness: relevant in the next level class)

b. Common core standards that made into “power standards” have at least two elements of the Lakeshore process. I identified several power standards. 

c. Created rubrics that incorporated these power standards. 

d. See “Reading Skills Rubric” at the end of this packet
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March 2013: Met with HS English department to discuss standards based grading. We debated “Averaging” vs. “Replacing/Rolling” skills grades. The example we discussed was if I assess a skill four times and a student earns scores of 2, 3, 3, 4 chronologically. In averaging, the student’s final score for that skill would b a 3. In replacement, it would be a 4. This debate was revisited in another meeting in April 2013. I remain stalwart that replacing/rolling is the best practice.  

March 2013: After talking to Rob Blume, I rethought having a grade book that combined standards (out of 4.0) and points based assignments (out of random points, such as 20). I realized that with this practice, I am saying that a random quiz/test/project worth 20 points is worth 5 times as much as one of the standards (which is on a 4.0 scale). This ruins or unduly influences or warps the essence of what SBG is. So, only grades based on a 4.0 rubric with language from the common core/ACT standards/Power Standards will be used to calculate final grades. 
Spring Break 2013: I revised my syllabus to reflect pure standards based grading. All grades became power standards out of 4.0. I still assigned projects/assignments that were points based wit no 4.0 rubric. These were “graded” and students were provided feedback, but these points were not included in the student’s grade-only 4.0 skills counted towards the student’s final grade. 
Spring Break 2013: After more discussions with colleagues about balancing student “work ethic” into a standards based grading system, I added a grade called “Employability.” All students start with a 4.0 for this because it is assumed all are coming to class prepared, will engage in class as young adults and are striving to be employable in both their part time jobs on the way to their careers and in their careers themselves. This skill assesses effectively contributing to discussions, doing the scribe assignment, turning in homework responsibly (on time and with name labeled), and bringing appropriate materials to class. Any time students lack in employability, their Employability grade decreases and a teacher comment explaining the decrease is added to this score in Powerschool. Students can redo any skill(s) that they have already attempted (already earned a grade for) at any time throughout the trimester to bring this grade back up. 
Employability Ticket

In an attempt at replacing your skills and increasing your employability, you can redo any skill on your own by going to armadafoster.weebly.com ( Skills, printing an appropriate rubric, completing a demonstration of the skills on the rubric, self-grading the rubric, and attaching this completed form. 
	Student name:                                                                                                
	Hour:

	Skill

(as labeled in Powerschool)
	First Score
	Predicted New Score and Justification

	Diction
	2
	4: I never repeated an adjective or verb. I used two vocabulary words. I used a thesaurus. I didn’t use any “graveyard” words. I used a transitional sentence. 

	
	
	


Summer 2013 = Taught summer school and tried a new approach to SBG:

a. I only chose 15 skills that are most “core” and essential based on the previous school year’s experience in English 11. 

b. I gave the students all 15 skills on a 4.0 rubric as the rubric for their pre/post exam. I explained SBG. Summer schools total point will be 60 (15 grades of 4) that will keep being replaced. 

c. On day one, they did a performance task that mimics the Smarter Balanced format that assessed all 15 skills. I recorded their scores, which were predictably horrendous. Then, I asked them to rank the skills from toughest to easiest. The class shared their individual rankings, and we compiled a class ranking of difficulty of those skills. This established the curriculum for the summer. We worked on each skill from hardest to easiest. Then, on day 19, we took another performance task on all 15 skills. All students did significantly better on every skill. 
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Does it work?
English 11, 2012-2013
	Trimester
	Grading Approach
	% of students who failed
	Average % of students who failed
	Median % grade

	First
	Hybrid between SBG and total points
	11.8%
	43.2%
	78.2%

	Second
	Hybrid between SBG and total points
	6.7%
	40.1%
	77.8%

	Third
	100% SBG
	1%***
	22.3%
	83.3%


***Third trimester, I used ALL SBG, and six of my 90 students failed. Of those six students that failed during the third trimester of all SBG, their average percentage was 22.3%-no student had over a 40% and one had a 2%. Of those six students that failed during the third trimester of all SBG, three are going to alternative education program next year and told me that they did not try this trimester. An additional two of those students were absent from my class the last month of the trimester. Therefore, only ONE student truly “failed” the class under SBG. This student is on special education caseload and uses the support room but still could not meet the standards that she did show me or did not complete enough work in a given skill for me to judge her proficiency accurately. This third trimester was no less rigorous than the previous two, but in fact was more rigorous in many respects. 
6/5/13: During our end of year reflections about class (specifically about SBG), I had a few interesting student comments that anecdotally support this data:

a. “Now our grade is only based on our skills in English”

b. “The only downfall is that other teachers don’t do it. We have been brainwashed to do school one way, and now I have to think differently about it in your class”

c.  “Grades aren’t based on just turning stuff in.”

d. “It’s all on us.”

e. “It actually shows how reliable you can be; it relates to the real world.”

f. “It forces you to do self-evaluation.”

g.  “I was getting easy A’s, then your class came along and I can’t play school anymore” 

h. “It easier to keep your grade up because you know you can always do better.”

i. “This kinda forces us to learn”

j.  “This is like a real job”

k. “This motivates m to take your class more seriously…like a job”

l.  “(Employability) fixes the problem of waiting until the end (of the grading period) to redo (all the assignments)”

m. “This trimester was way harder than last trimester.”

n.  “How do you fail this class?” 

o. “It’s easy to get caught back up.” From a student who earned a 24.4%

p.  “If you do bad, you can redo everything.” 

q. “It’s easy to recover.”

r.  “You can’t fail unless you really try to.”

s.  “The best part of this class was the skills grading.”

	Standard
	               4
	              3
	                2
	                   1

	Teacher confidence
& intent to use 
Standards Based 

Grading
	Very confident with 

SBG intricacies 

and fully intend on implementation

	Fairly confident 

with SBG details 

and considering implementation

	Recognize significance

of  SBG basics 

and hesitant about implementation

	Disagree with 

SBG principles 

and do not intend on implementation



Aric Foster

Armadafoster.weebly.com

afoster@armadaschools.org 

Questions, Comments, Thoughts?

Reading Skills Rubric

“Power Standards” created from the Common Core Standards and College and Career Readiness Anchor Standards

What was said? What was the author really trying to say? 

Fiction: What was the theme? Nonfiction: what was the thesis?

Three nouns that are examples of the “big ideas” of the text, at least one of which is in “quotes,” 
because it is a verbatim quote from the text:
________________________
_________________________        ______________________

Write a grammatically perfect one sentence summary of the text:

Draw a picture/symbol/logo/icon of the text’s main idea:
	                Skill
	              4.0
	              3.0
	            2.0
	                 1.0

	Determine main ideas, 
central themes, primary arguments
	Insightfully explain 
the author’s “big 

picture” accurately
	Plainly explain the 

author’s “big picture” 

relatively accurately
	Mention the 

author’s “big picture” 

somewhat accurately
	Partially identify the 

author’s “big picture” with
some inaccuracies


What was said? How did the author use details to make the main idea clear? 

Fiction: What were the plot details and character development? 
Nonfiction: What facts, specifics and details did the author use to prove his/her thesis?

Three nouns that are examples of the “specific details” of the text, at least one of which is in “quotes,”
because it is a verbatim quote from the text:

______________________________
___________________________   ___________________________

Draw a chart or graph or picture of how specific details demonstrate the text’s main idea. Draw a visual that demonstrates how the main ideas and details related: venn diagram, flow chart, web, metaphorical picture, etc

	                Skill
	              4.0
	              3.0
	            2.0
	                 1.0

	Determine minor ideas, supporting details, and supplemental examples
	Insightfully explain 
all examples of

the author’s specifics accurately
	Plainly explain 
several examples of

the author’s specifics relatively accurately
	Mention some 
examples of the 

author’s specifics 
somewhat accurately
	Partially identify 
a few examples of

the author’s specifics with 
some inaccuracies


How was it said? How did the author make specific choices to create a desired effect in the reader’s mind? How did he/she “paint the picture”?

Fiction: What literary devices and narration techniques did the author use? 

Nonfiction: How did the author arrange the information? How did the author use quotes, statistics and/or charts/graphs to more effectively prove his/her thesis?

Three adverbs that describe how exactly the author “painted the picture.”

____________________________
___________________________
_________________________

Two examples of specific authorship tricks, approaches or devices that the author used to express the message

	Approach, Strategy, Literary Device
	Words from the text that show it
	Effect on the text and reader

	Metaphor
	“Heaven’s eye shined brightly”
	Puts an accurate picture of the sun’s power in the reader’s mind.

	Quote from a scientist
	“90% of the animals were harmed”
	Adds authenticity to the text’s argument

	
	
	

	
	
	


	                Skill
	              4.0
	              3.0
	            2.0
	                 1.0

	Determine the “How it was said” i. e. structure of texts, point of view, how text’s parts are related, authorship.  
	Insightfully explain 

all examples of

the author’s craft accurately
	Plainly explain 

several examples of

the author’s craft relatively accurately
	Mention some 
examples of the 

author’s craft 

somewhat accurately
	Partially identify 

a few examples of

the author’s craft with 

some inaccuracies


Use context clues, word parts (prefix/suffix) and parts of speech to write a metacognitive narrative that depicts how you encountered an unfamiliar word and made a logical guess to its meaning from the text.

	                Skill
	              4.0
	              3.0
	            2.0
	                 1.0

	Determine meaning of 

words using context 

clues word parts and 

parts of speech.
	Insightfully explain 

all examples of 

unfamiliar words 

from a text accurately
	Plainly explain 

several examples of

unfamiliar words 

relatively accurately
	Mention some 
examples of 

unfamiliar words 

somewhat accurately
	Partially identify 

a few examples of

unfamiliar words 

with some inaccuracies


