1) Summer 2012: Through professional development and reflecting on my own practice, I thought about the students that that got all A’s, followed all directions, did all assignments and performed poorly on standardized tests and didn’t convince me that they really mastered class concepts (despite “earning” an “A”. This archetype has been referred to as “Bowheads.” I also thought about the students on the opposite end of the spectrum that failed my class, didn’t do much work, but learned a lot in class, scored well on the ACT, and had concepts mastered. These students I refer to as the “James Browns” because I had a student just like this in class a few years ago that failed almost all of his class from not doing class work, then got a 33 on the ACT. 
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2) 2012 Summer and First Trimester: I made 4.0 rubrics for current assignment that incorporate common core standards. I chose these standards sporadically. I just tried to find common core standards that matched up to the objectives of current assignments. I did not alter my curriculum at all; I just made rubrics on which I graded my old assignments on a 4.0 scale that reflected common core standards. An example is below. Then, most grades in the grade book were out of “4” as they reflected students’ performance on the skills of the assignments. I still had a few “task” grades in the grade book that were not graded with these kinds of rubrics: quizzes, projects, presentations, etc. Adding these kinds of rubrics took about 20 hours during the summer of 2012.   
3) 2012-2013 First Trimester: I periodically had clicker tests/surveys that asked about how well the students liked the standards based grading in class and if they were confused about different aspects. I used these survey results as formative assessments to steer my future teaching and grading. One change I made was to double/triple the value of skills that we practiced the most. For example, “Build Vocab” was assessed five times during the trimester, so I tripled the value. Therefore, while the student sees a grade out of 4.0 in PowerSchool, it is actually a grade out of 12. 

4) Christmas Break 2012: After more reflection, I realized that have skills grades AND “task” grades in the grade book was pointless. It was not truly standards based grading, as some points were earned through skill mastery and some points were earned through “playing school” on quizzes and projects. I still wasn’t satisfied with my grading system because a student’s grade in my class was closer to a true reflection of their English skill mastery, yet still contained disproportionately large element of “just getting work done.”  I didn’t have any solutions yet.

5) January 2013: Attended an ACT workshop where I learned about how New Buffalo schools have all of their juniors in English class “ignore” the common core standards and are assessed on solely the ACT College and Career Readiness standards. In theory, these two sets of standards overlap. However, I was still perplexed about how to intertwine both.  
6) Spring 2013: Power Standards: I realized that if I was going to make my grading truly standards based, that I would have to double my paper work load and have ALL of the common core/ACT standards on rubrics for assignments. Then, after talking with Tesha Thomas from the MISD, I followed the following steps to create “Power Standards” that I planned to use on future assessments. 
a. Used Lakeshore Public school’s process for determining power standards (Endurance: relevant in professional career, Leverage: relevant in multiple classes, Readiness: relevant in the next level class)

b. Common core standards that made into “power standards” have at least two elements of the Lakeshore process. I identified several power standards. 

c. Created rubrics that incorporated these power standards. 
7) March 2013: I averaged the percentages earned by each student that failed my class in the second trimester. The average percentage of all of my English 11 students that failed was 38.9% This tells me that kids didn’t tend to fail just because they didn’t “play school” enough-not because they “ran out of time.” This makes me believe that they failed, and failed miserably, because they did not practice the skills enough to show mastery. 

8) March 2013: Met with HS English department to discuss standards based grading. We debated “Averaging” vs. “Replacing/Rolling” skills grades. The teachers from the Academy and I believe in replacing; most other teachers in the English department believe in averaging. The example we discussed was if I assess a skill four times and a students earns scores of 2, 3, 3, 4 chronologically. In averaging, the student’s final score for that skill would b a 3. In replacement, it would be a 4. This debate was revisited in another meeting in April 2013. I remain stalwart that replacing/rolling is the best practice.  
9) 2012-2013: Read multiple article about standards based grading

a. http://teachtekbeck.blogspot.com/2011/12/what-is-purpose-of-grades-in-my.html
b. http://teachtekbeck.blogspot.com/2013/03/the-lone-wolf-and-standards-based.html
c. http://mathymcmatherson.wordpress.com/2012/12/31/wall-of-remediation-a-how-to-guide/
d. http://mctownsley.blogspot.com/2013/02/standards-based-grading-district-wide.html
e. http://www.ascd.org/publications/educational-leadership/nov11/vol69/num03/Starting-the-Conversation-About-Grading.aspx
f. http://www.reedgillespie.blogspot.com/2013/04/redos-and-retakes.html
g. http://www.reedgillespie.blogspot.com/2013/04/12-steps-to-creating-successful-redo.html
h. http://mctownsley.blogspot.com/2013/02/standards-based-grading-district-wide.html
i. https://docs.google.com/file/d/0BxEB32psimZXMDFZc3l5bzFMaEU/edit?usp=sharing
j. http://flipperteach.com/2013/03/02/re-dos-and-rolling-grades
k. http://www.twincities.com/ci_22896205/minnesota-schools-give-standards-based-grading-system-closer
l. http://www.solon.k12.ia.us/district/instruction/sbg/documents/sbg_implementation_update_fall_2012.pdf
m. http://teachtekbeck.blogspot.com/2013/03/ive-absolutely-had-it-with-homework.html
n. http://www.contentbydesign.org/sbg-and-rethinking-the-oreo-for-china/
o. https://docs.google.com/document/d/1joKyXSX0Cbb4OcEawsXu-sOvgVYf3-KwhFXAlMRd0E8/edit?usp=sharing
p. http://coopcatalyst.wordpress.com/2011/09/19/ten-reasons-to-abolish-homework-and-five-alternatives/
q. http://mctownsley.blogspot.com/2010/11/not-for-grade-homework-whats-point.html
r. http://alwaysformative.blogspot.com/2010/07/picard-not-data.html
s. http://mctownsley.blogspot.com/2012/09/standards-based-grading-explainers.html
t. http://smartblogs.com/education/2013/04/09/ungraded-students/
u. http://www.adams12.org/files/learning_services/Wormeli_Response.pdf
v. http://www.reedgillespie.blogspot.com/2013/04/redos-and-retakes.html
w. http://www.marzanoresearch.com/reproducibles/formative_assessment.aspx
x. mctownsley.blogspot.com/2013/02/standa…
y. sbgvideos.org
z. http://www.lulu.com/us/en/shop/ken-haptonstall/standards-based-grading-and-its-relationship-to-standardized-assessment/paperback/product-20134748.html
aa. https://docs.google.com/a/solon.k12.ia.us/document/d/1joKyXSX0Cbb4OcEawsXu-sOvgVYf3-KwhFXAlMRd0E8/pub
10) 2012-2013: I had numerous, countless reflective, metacognitive discussions with students and teachers about this process. 

a. The most common student comment I have heard so far (paraphrased) is, “This allows no student to fail; it puts all of the responsibility of learning and achieving on the student.”

b. Student conversation: Me, “How are those two words similar?” Student, “the suffixes are the same – makes them the same part of speech.” This shows that the kids are understanding the skills and not just “doing a work sheet.”
c. After talking to Rob Blume, who is an academy teacher that uses SBG, he said that all of my tasks/quizzes/projects, should be graded with the non SBG rubrics and given comments/feedback and grades should be put in the grade book (like I always have), but these assignments should not be used to calculate the final grade. This is because if I leave it the way I always have done it, then I am saying that a random quiz/test/project worth 20 points is worth 5 times as much as one of the standards (which is on a 4.0 scale). This ruins or unduly influences or warps the essence of what SBG is. So, only grades based on a 4.0 rubric with language from the common core/ACT standards/Power Standards will be used to calculate final grades. However, I did keep a grade in the grade book called “Employability.” This grade is out of 4.0 (and point value is tripled-technically our of 12). All kids start with a 4.0 for this because I assume all are coming to class prepared, will engage in class as young adults and are striving to be Employable in both their part time jobs on the way to their careers and in their careers themselves. This means effectively contributing to discussions, doing the scribe assignment (each student posts the day’s work on our class blog once a trimester), and turning in homework responsibly. Any time students lack in Employability, their grade decreases. I make a comment on the grade when I reduce it in Powerschool. Students can perform Employability  skills and write a reflection about that delineates how they have earned a 4.0 in Employability at any time throughout the trimester to bring this grade back up. 

11) Spring Break 2013: I revised my syllabus to reflect my insights on this journey so far. Gave it to kids to take home and get signed after spring break. Below are the specifics that I added about SBG. 
a. Skill Based Grading: All grades in Mr. Foster’s class that count toward the student’s final grade in class are skills rather than tasks. Skills grades begin with a capital letter in Powerschool: “A-Prove Thesis” What this means is that instead of having a grade that says “Vocabulary Activity,” students have three grades of the skills that they demonstrated in this task: prefix/suffix, parts of speech and building vocabulary. Further explanation of each skill can be found by clicking the assignment’s score name in Powerschool. Throughout the trimester, students will do activities that practice these skills, and students will be repeatedly assessed on these skills. Then, each time the skill is assessed, the student’s grade in the grade book will be replaced with her/his most recent demonstration of that skill. For example, after about two weeks into the trimester, students will have been assessed on the three aforementioned vocabulary skills. Each student’s grade reflects how he/she performed most recently on each of those skills. In theory, as the trimester progresses, each grade will go up as the student becomes more adept in said skill. If a student has a 0, that means he/she did not show Mr. Foster evidence of skill at the time of the most recent assessment. In addition, students can do an “extra” assignment to show me demonstrations of any of these skills any time they choose. Rubrics for all skills can be found at armadafoster.weebly.com ( more ( resources ( skills. The goal is that each student’s grade is not a reflection of him/her “playing school” and just “trying his/her best,” but is an accurate picture of his/her skills in English language arts. Satirical commentary about this process: http://www.youtube.com/watch?v=dY2mRM4i6tY&feature=youtu.be   
b. Employability: This grade is a skill called “Employability.” This grade is out of 4.0 and point value is tripled (technically out of 12). All students start with a 4.0 for this because it is assumed all are coming to class prepared, will engage in class as young adults and are striving to be employable in both their part time jobs on the way to their careers and in their careers themselves. This skill assesses effectively contributing to discussions, doing the scribe assignment, turning in homework responsibly (on time and with name labeled), and bringing appropriate materials to class. Any time students lack in employability, their grade decreases and a teacher comment explaining the decrease is added to this score in Powerschool. Students can redo any skill(s) that they have already attempted (already earned a grade for) at any time throughout the trimester to bring this grade back up. This due date is at the end of the trimester because of this process.
Employability specifics:
i. Respect: Respect the classroom environment by recognizing the spark of the divine in everyone. You are more than welcome to be in my class if you are respectful.
ii. Responsibility: Be responsible about bringing your materials to class: paper, writing utensil, class text and a highlighter. I will never enable your irresponsibility. You are responsible for yourself. Be responsible when asking to use the bathroom, sharpen pencils, turn in work, etc. This means doing these things at appropriate times. Any student that does not arrive to class at a time when the rest of the class starts, will wait in the hall until a time arises that is convenient for the rest of the class to tolerate an interruption.  
iii. Scribes: For each new day of class, someone will be designated a “scribe.” The scribe names are posted on the board. This scribe will be responsible for writing a narrative summary of the day’s events, activities, notes and homework to post on the “Scribe” blog post board on the class Weebly site by 7:00pm on the student’s scribe day. If you are absent, it will be your responsibility to consult this blog post after 7pm, review the narrative of the day’s events, download any handouts and complete any homework assignments. Any student who does not consult the scribe discussion board after an absence will not be allowed to make up the work that he or she missed. THIS INCLUDES TESTS. In other words, if you do not consult Mr. Foster after you were absent to make-up a test, you will receive a zero for that test. Students will be allowed a one-day deadline extension for each day they are absent. 
12) Spring Break 2013: Met with two middle school English teachers to discuss this idea and gave them suggestions. Then gave me valuable feedback and said that they would spend the rest of the school year choosing a few skills and trying this system, experimentally, in their classes.
13) April 2013: After giving out the new syllabus to my students, the had a few thoughts about the employability idea:

a. “I was getting easy A’s, then your class came along and I can’t play school anymore”

b. “This motivates m to take your class more seriously…like a job”

c. “This kinda forces us to learn”

d. “(Employability) fixes the problem of waiting until the end (of the grading period) to redo (all the assignments)”

e. “Now our grade is only based on our skills in English”

f. “This is like a real job”

g. “The only downfall is that other teachers don’t do it. We have been brainwashed to do school one way, and now I have to think differently about it in your class”

14) April 2013: Met with Jeff de Varona, who teaches at Niles New Tech Entrepreneurial Academy. His school has block scheduling, and 45 kids in a class with two teachers and two subjects. He is/has presenting/ed at NTAC about grading/assessment, et. al. He is working with his principals to bring standards based grading to his school in 2013-2014. After talking to him, he said that his reports cards extrapolate my “employability” grade idea. His students receive “grades” on their report cards for items such as work ethic, collaboration and critical thinking. It appears as if I incorporate all of his elements into my employability grade. His students only have one “grade” on the report card for actual content and several for work habits which are then (unfortunately) combined into a single grade (50% content, 10% for each of the other five school-wide learning outcomes). I made a plan with him for me to visit his school in the summer of 2013 and share my experience with SBG.
15) April 2013: After having a discussion with my students about Employability, we came up with a clear way to increase the Employability grade. We decided to put this on our class syllabus: Any time students lack in employability, their grade decreases and a teacher comment explaining the decrease is added to this score in Powerschool. Students can redo any skill(s) that they have already attempted (already earned a grade for) at any time throughout the trimester to bring this grade back up. Students suggested that their Employability grade could increase by doing the work that they did not do on the due date. I refuted that this would just be doing what they were supposed to do in the first place and that, “We shouldn’t be rewarded for doing what we are SUPPOSED to do.” Also, I added that this would not reflect Employability because it is not doing what the “boss” asked when he asked, then doing it when it is convenient for the employee. All students seemed happy with this Employability replacement idea, agreed that it was fair and seemed ager to take advantage of this plan. 
16) April 25, 2013: The conversation that students are having with me is changing. Rather than them asking, “What can I do to improve my grade,” they are saying comments like, “Will I have another chance to show you that I can do better in skill X this trimester or do I have to go to the website, get a rubric and do it on my own?”  With this in mind, for next trimester, I am going to attempt to list all of the skills based assignments that I will do throughout the trimester and give students this checklist on the first day of class so that they can monitor their progress and know whether or not we will practice skills in class or if they have to do it on their own. 
17) April 29, 2013: After discussing my progress with Tesha Thomas, she suggested I write a description of a session that I might lead at the MISD summer conference about SBG. Here is my narrative description: How much is the grade a student receives in your class an accurate reflection of his/her proficiency in your content area? MY answer to this question was a serious concern for me. Over the past year, I have tried, failed, revised, retried and succeeded in implementing Standards Based Grading. This session will discuss the journey, describe tips about how to implement SBG in your school, and provide “ready to use” resources to assist in implementation of SBG. My proposal was accepted, and I am going to present in August of 2013 at the MISD summer conference. 
18) May 5, 2013: As a small set back, I received the following email from a parent: Mr. Foster, do you think that there are enough assignments in the coming weeks for _______ to pass your class? Clearly, not every student/parent either has clear communication with each other, or not every teacher/student completely understands the SBG process. This inspired me to plan on holding a parent meeting at the beginning of the year, perhaps on a weekday in the evening, to explain the process. This will be especially valuable in 2013-2014 as I will have the majority of juniors all year (and a student teacher), which will ideally eliminate these emails before they occur. Below is my response to the parent. I saved this response as a file called, “SBG re-explanation to parents” so that I can copy/paste it if this email happens again. Also, I shared this example (minus the student name) with my students to hopefully answer this question before it is a problem again for the rest of the trimester. 

Thank you for the email. Jacob should know that he can go to “armadafoster.weebly.com” then the “More” page then the “Skills” page to find rubrics that match up to any of the skills that we have done to replace any of his grades. The grades in Powerschool are not tasks, but skills. We will do several more assignments in class that replace these skills, but again, Jacob can do any skills on his own to replace any of his grades. Also, I attached an explanation of this process that hopefully Jacob brought home to you and explained to you. In addition, I am available at 6:30-7:30 AM every day to consult with him to go over these skills. Finally, you can click on each skill/assignment in Powerschool to see a thorough explanation of each skill and a list of what assignments we have already done that addressed each skill/assignment. It will also be helpful to click on the score out of 4 on the “Employability” grade (click on the “3” for a grade of ¾, for example) to see what assignments he did not do. I hope this answers your question. It would help Jacob and me if you discussed this idea with him. Thank you again. 
I talked to the learner and he said that he didn’t do a proficient job in explaining the concept to his parents. I gave him some strategies and he said he was going to use them with his parents. Also, I forwarded the preceding email to Jeff deVarona to see his thoughts and this was his reply: Regardless of how well it is explained and how many steps you take to ensure the information is readily available, there will always be those that don't get it, so I wouldn't worry too much about that.  From the people I've seen who do SBG, everyone sends a letter home and some have a parent night, so you're doing well (much better than my half-ass implementation). 

At least the e-mail is fairly innocuous (unless you left out more of the message)...most of the e-mails or calls I get are pretty dang inflammatory (but usually aimed at our process of teaching math, not so much the grading - and they dwindle by about February once they - and the learners - "get" it.  Our test scores help that cause as well, for whatever that's worth).

19)  5/7/13: I took an old assignment that I have done many times and modified it to met SBG criteria. I merely put the ACT essay prompt on the board (Is Ralph from Lord of the Flies a good leader-after reading chapter 8?) and instructed the learner that they could use this prompt to replace any skills they wanted. I had them access their grades on their smart devices and ran through a couple examples. For instance, one student wanted to replace his “Diction” grade, so I suggested that he write one paragraph of the essay and use strong diction. As always, I told the learners that if they do extra skill replacements, that it will increase their Employability grade. Students were told to clearly label which skill from Powerschool they were replacing. In the future, I am going to make a half sheet that clarifies any skills replacements that they have to attach. A small problem I ran into is that two students went to our class website and downloaded rubrics and did the skills on the rubrics on their own, but they are skills that are not even in Powerschool. I think the half sheet clarification will solve it. I am going to call it an “Employability Ticket” and pasted a copy below.
Employability Ticket

In an attempt at replacing your skills and increasing your employability, you can redo any skill on your own by going to armadafoster.weebly.com ( More ( Skills, printing an appropriate rubric, completing a demonstration of the skills on the rubric, self-grading the rubric, and attaching this completed form. 
	Student name:                                                                                                
	Hour:

	Skill

(as labeled in Powerschool)
	First Score
	Predicted New Score and Justification

	Diction
	2
	4: I never repeated an adjective or verb. I used two vocabulary words. I used a thesaurus. I didn’t use any “graveyard” words. I used a transitional sentence. 

	
	
	


20) 5/20/13: A student who at the time had a 41.7% in class came before school to ask me to show him specific skills he could fix. Before I even showed him, he said, “It is very easy to get your grade up in this class.” At the end of the trimester, he finished the class with a 73%
21) 6/3/13: I gave the students a work day to replace their skills when I had a sub and 20% of the students turned in replacement skills-all of which improved their skills proficiency. They used rubrics from my website, found texts on their own or used old writing assignments, then completed employability tickets to make their revisions clear.

22)  6/3/13: 
English 11
	Trimester
	Grading Approach
	% of students who failed
	Average % of students who failed
	Median % grade

	First
	Hybrid between SBG and total points
	11.8%
	43.2%
	78.2%

	Second
	Hybrid between SBG and total points
	6.7%
	40.1%
	77.8%

	Third
	100% SBG
	1%***
	22.3%
	83.3%


***Third trimester, I used ALL SBG, and 6 of my 90 students failed. Of those six students that failed during the third trimester of all SBG, their average percentage was 22.3%-no student had over a 40% and one had a 2%. Of those six students that failed during the third trimester of all SBG, three are going to alternative education program next year and told me that they did not try this trimester. Also, two of those students were absent from my class the last month of the trimester. Therefore, only ONE student truly “failed” the class under SBG. This student is on special education caseload and uses the support room but still could not meet the standards that she did show me or did not complete enough work in a given skill for me to judge her proficiency accurately. This third trimester was no less rigorous than the previous two, but in fact was more rigorous in many respects.

23) 6/5/13: During our end of year reflections about class (specifically about SBG), I had a few interesting student comments that anecdotally support this data:
a. “How do you fail this class?”

b. “This trimester was way harder than last trimester.”

c. “The best part of this class was the skills grading.”

d. “It’s easy to get caught back up.” From a student who earned a 24.4%

e. “Grades aren’t based on just turning stuff in.”

f. “If you do bad, you can redo everything.” 

g. “It’s easy to recover.”

h. “It’s all on us.”

i. “You can’t fail unless you really try to.”

j. “It easier to keep your grade up because you know you can always do better.”

k. “It actually shows how reliable you can be; it relates to the real world.”

l. “It forces you to do self-evaluation.”

24) Summer 2013 = Taught summer school and tried a new approach to SBG:
a. I only chose 15 skills that are most “core” and essential

b. I gave the students all 15 skills on a 4.0 rubric as the rubric for their pre/post exam. I explained SBG. Summer schools total point will be 60 (15 grades of 4) that will keep being replaced. 

c. On day one, they did a performance task that mimics the Smarter Balanced format that assess all 15 skills. I recorded their scores, which were predictably horrendous. Then, I asked themt o rank the skills from toughest to easiest. The class shared their individual rankings and we compiled a class ranking of difficulty of those skills. This established the curriculum for the summer. We worked on each skill from hardest to easiest. Then on day ____ we took another performance task on all 15 skills. 

25) First trimester 2013: did same skills from summer, kept employability, modified and made assignments to address skills that students struggled with or hadn’t been “covered” proficiently. Also, I added a skills log where students chart every score they get for every skill throughout the trimester. Did skills for AP too.
26) First trimester 2013: introduced SBG to my PLC. We discussed it. They agreed that it is great in principle, but certain logistics (showing growth, averaging vs. replacing, entering multiple numbers for one assignment, etc.) were issues for them. 

27) First trimester 2013 final exams:
a. Had English 11 turn in a demonstration of all of the reading skills however they wanted as half of their “final exam.” Despite giving them one full day to do this in the library, this was a disaster and only half of the students did it. Next trimester, I will have blog entries due every Friday for independent reading and it will address their “technology” skill. 

b. After a discussion with all of my students, we decided that the best approach to doing a final exam for SBG is to have a big project/exam that addresses all skills and is graded, but only skills in which students do better than their previous grades count. In other words, the only grades from the final exam that will “replace” are higher grades. 

28) Second trimester 2013: Reviewed skills that were covered in the first trimester and made adjustments to said skills. For example, I combined “main ideas” and “details” into one skill, further delineated “author’s craft” into “author’s craft nonfiction” and “author’s craft fiction”, further delineated “theme” into “thesis nonfiction” and “theme fiction”, eliminated “connections” because the large majority of students mastered it half way through the trimester, and combined “parts of speech” and “prefix/suffix” into one skill. Also, to hopefully prevent kids from “cheating the system,” I was going to increase Employability from 4 to 8 points. Then, I realized that doing so would warp the purpose of SBG. So, I just increased it to 5 points. 
29) Second trimester 2013: I did not do a diligent job making sure students charted their skills when I gave a paper back and did not do enough to help them acknowledge and work with the feedback that I gave them. This is crucial for SBG to work. So, for second trimester, I will change the skills log to that there is a column for feedback so that students not only chart their scores, but the actual words from the rubric or that I wrote that address that skill. For each new assignment, students will pull out the skills log and consult feedback. 

30) December 2013: Attended two meetings with teacher and administrators in the district that have experience with SBG. At the first meeting, we shared what we are doing with SBG in our classrooms and worked on how we might have this look at the district level. We were told that our district will be doing SBG across the board soon. We also requested to go visit schools that are doing it now. At the second meeting, different teachers walked through how they go about setting up assignments and what power school looks like. I presented a PowerPoint that I will use at the MISD when I present and can paper examples of my work in class. Also, I contacted Matt Townsley (SBG guru from Iowa), Laura Woods (Fraser HS English teacher), and Lisa Madden (Genessee County ISD consultant) to compile resources for district implementation and visits to other schools. Here is the feedback I got from Matt Townsley:

I've compiled a few resources for you below.

Resources beneficial at the district/building level
· Many resources including videos are posted here.

· See attached for a recently published article that briefly describes our journey.

· Our SBG site for parents is here.  Be sure to check out the Fall 2013 parent guide/update.

· I am attaching a board report that describes some of the nuts and bolts from Spring 2012.

· Check out everything here, including the FAQ. 

Resources beneficial at the classroom level
· First and foremost, direct other classroom teachers to the discipline-specific videos at sbgvideos.org (This resource was created as an outcome of an SBG Conference we co-hosted in Cedar Rapids last spring)

· Soak up as many of these articles as possible (a list I've created that changes every month or so)

· If books are more your style, I recommend Fair isn't Always Equal by Rick Wormeli as a starter.  Other books listed here are helpful, too. 

· Dig into the guidelines...especially the resources at the bottom of this page. 

Finally, you also asked about precautionary hints:

· Create a compelling reason to change!

· We did not eliminate letter grades in secondary schools or change the way we calculated GPA.  Make sure this is communicated early and often!  Some elementary schools (including ours) are strictly standards-based without letter grades.  We found that when parents start Google-ing SBG, they may often be confused about the specific changes going on at the school.  Does that make sense?

After you've had a chance to take a look at this information, let me know if you have any questions or if you'd prefer to talk more about it sometime on the phone or via Skype.  I'd love to help you out in any way I can and that time allows.

31) December 2013: After giving English 11 students their pretest back, I walked through how to use teacher words, the directions on the assessment and the rubric on the assessment to add them to the feedback column on their skills log. I walked through a few examples on the ELMO, which helped. I wrote the three ways to find feedback for their log on the board:

a. Blue pen words that Mr. Foster wrote: “strong ideas” or “CA and rebuttal are two paragraphs” or “thing is poor diction”

b. Words in the directions that Mr. Foster circled in blue pen: “Words from the text” or “how are main ideas and details related” 

c. Words in the rubric box that corresponds to their score: “transitions are lacking” or “vague words” or “how a word’s type adds to meaning” 

Then, I went and revised my skills matrix for this trimester to include rows where students write feedback about the skill from their skills log on the rubric of each new assessment. An example is pasted below. 

	Core Standard
	4.0
	3.0
	2.0
	1.0

	Word Parts: Prefix, Suffix, Root words
CCS Language #4
	Strong, precise explanation of how words’ parts & environment contribute to meaning.  
	Clear, mostly accurate explanation of how words’ parts & environment contribute to meaning.  
	Partially complete and/or accurate explanation of how words’ parts & context add to meaning.  
	Insufficient and/or inaccurate explanation of how words’ parts & environment contribute to meaning.  

	Previous  Feedback:
	

	Build Vocabulary
CCS Language #6
	Excessive & accurate depiction of words; artistic, independent use of words
	Clear & sufficient depiction of words; straight-forward, use of words
	Insufficient or inaccurate depiction of words; confusing or incomplete independent use of words.
	Zero and/or inaccurate depiction of words; immature or unethical use of words.

	Previous  Feedback:
	


32) December 2013: Blake suggested this website for PowerSchool help: http://www.eastauroraschools.org/cms/lib/NY19000901/Centricity/ModuleInstance/1679/PT_Gradebook_2-2_-_Standards_Drawer_Grade_Entry.pdf This is not SBG in principle. It is using points based and attaching standards to points based assignments. This resource may work better in determining how to make PowerSchool work: http://www.essd40.com/userfiles/3/HS/SBG%20Frequently%20Asked%20Questions%20-%20HS%20-%20print%20version.pdf
He also suggested this resource: http://prezi.com/gfw-6yxl4bvs/standards-based-powerteacher-gradebook/ which is more helpful for making Powerschool a logistical reality for SBG. 

33) December 2013: Here are notes that Blake got from talking to Andre Spotts (History teacher) from Fraser HS. My comments are in blue:
1. First step was for each department to develop between 8 to 16 objectives (Power Standards). They thought any more than 15 or 16 for the year would be too many to handle. I agree with this and should be the first step. This is basically my skills matrix. 
2. Each department decides how they are grading and doing their gradebook, but everyone in the department must do the same thing. I agree
3. Homework is called practice and does not count towards the grade but does count towards intervention that they need to do in order to retake. I am not sure exactly what “does count toward intervention” means, but I assume it means “provides kids feedback on how to improve in each skill” I think not “counting” homework as a replacement of skills is ineffective. It is counterproductive to not provide kids ample opportunities to replace their skills grades. Besides, I don’t really give “tests.” All tasks are pretty much “homework”
4. Intervention takes place during seminar (they are on a block schedule with a seminar) except for English which only holds intervention and retakes after school once a week. I like having a specific time for “intervention (which I assume means charting skills and feedback and working with a teacher to specifically improve) but with out class schedule, it is hard to donate days to this. This can be done during individual work time, which I have done. 
5. English and History generally set up their gradebook in the same way. See below...

- Each objective is entered into the gradebook and each objectives has a few sub-objectives

- the sub-objectives are just checked and not given a grade

- When the assessment for the objective is finished (with all re-takes) it is not reopened. So, when you move on to objective 2, even if you have objective 1 questions on the next assessment, you put everything in objective 2 grade. The thought is that if I assessed you and you mastered it I don't need to continue to grade you on it, you should continue to show mastery. This also makes it clean for grading. He did say English has a few "ongoing" standards. I agree with the principle of not reassessing a skill after a kid achieves mastery, but English is so recursive, that having all of my skills be “ongoing standards” make the most sense. 
Some issues....

1. Parents can see many different ways a gradebook is set up and therefore be confused about their child's progress.

2. Have a lot of parent informational sessions with example gradebooks

3. Teachers have to realize it an ongoing process that they will have to continue to evaluate and change

4. The middle school is not doing it so they have to train the parents when they come in, which has been easier then training the 10-12 grade parents.

5. Need to have the school board and central admin behind it since complaints will go up to that level.

All of these are valid concerns that we need to address as well.
34) December 2013: I have been “attending” the twitter hashtag chat #sbgchat on Wednesday at 8:00 pm to gather resources. 

35) December 2013: We had another Armada SBG meeting and shared how we do SBG in our classrooms now. We all have very similar philosophies. After the meeting, I realized, PURE SBG includes no Employability. So, I am going to do NO Employability for third tri 2014 and see how that goes. I will still keep track of if a student did an assignment because I am going to tell the kids that if they do all (all but one actually-I will allow them to not do ONE assignment without penalty) their assignments, they will receive a 3% bump in their final grade. This is what an academy teacher does and I am going to try it. 

36) Christmas Break 2013-2014: After chatting more with Zarate, I came to a few conclusions

a. Sure having Employability is not 100% PURE SBG, but how is to say that having it is not better? I am going to tri not having it third trimester with AP anyway and see how it goes, but am hesitant to delete it from English 11.

b. I reaffirmed my belief that WE ARE THEXPERTS. In Armada, we are doing revolutionary things that are benefitting student learning and helping them grow as people. While we need to review resources and see what others are doing, we need to value the innovation that we have in Armada as well.

c. While I did create replacement task for each skill in my second trimester matrix and posted them online, these are just for extra practice for the kids,. They can do them and show me and I will give them feedback-without impacting their grade. If a student wants to do a replacement skill, they have to print the questions/rubric task from armadafoster.weebly.com ( Skills and bring it to me on a prearranged date at 7:00AM and do the task in my room in front of me. This will prevent them from cheating or using inappropriate resources: parents, sparknotes, etc. Also, I will just have them use the core text that we are reading in class for fiction skills, have an article to always use for every skill replacement for nonfiction skills and use the schools uniforms Act persuasive writing prompt for writing skills. I amended my class syllabus to reflect this skills replacement idea. 

37) January 2014: Had a third district wide meeting with SBG stake holders in the Armada district and…here were our findings:

a. The people on twitter changed the #sbgchat to #sblchat in order to shift the focus from Grading to Learning.

b. I need to reword my skills into “I can..” language so that kids can internalize it. 

c. I need to add a row or box on every skill for every rubric for kids to have a place to write down old feedback before they complete an assessment. 

d. We generated questions to ask schools when we visit them.

i. How did you make your power standards (my skills matrix)?

ii. How do you have the time and logistics to give an appropriate amount of feedback?

iii. How do you arrive at the final grade? To what extent is employability/work ethic/citizenship included/weighted?

iv. How do you do retakes/redo’s and late work?

v. How do you deal with backlash from teachers who resist it and/or parents that are hesitant?

vi. What does your grade book actually look like?

e. I am going to visit Davison schools on 2/14/14, Friday with Zarate and whoever wants to go. I will ask them all of the questions that we created.

f. I confirmed that for the final exam in English 11 second trimester, I will have it cover all skills and tell students that they have to complete all skills to maintain their score, but there scores can only improve. 

g. Here are the steps we are going to take to roll out SBG to the district.

i. Give a SBG presentation to only PLC leaders. 

ii. Have PLC leaders facilitate the development of PLC specific power standards

iii. Have a conversation about how each PLC would assess those power standards

iv. Continue the assessment conversation by adding specifics about how it would look like in powerschool

v. “Pull the curtain back” and tell the teachers that they just formulated a plan to do SBG. (
38) January 9th, 2014: Had a Skype chat with Blake and Michele Corbat from Swartz Creek and here are the results:

a. I got invited to visit at Swartz Creek for their professional development day on MLK day. I am going with Zarate and Ackerman. There will be a key note speaker and break out sessions, and Gorsse Ile will be there. 
b. We asked them, “How did you make your power standards (my skills matrix)?” They said they had a committee of one teacher per grade level to create them. they reviewed the Marzano model and made them through small committees like PLCs in elementary. Their middle school looked at the anchor standards from the common core and made them from that. They first found the "nonnegotiables" that all student HAVE TO know from the common core and then added others from there. They picked the number 20, based on Marzano, and made 20 power standards. Then, they created common summative and formative assessments as well.
c. We asked them, “How do you arrive at the final grade? To what extent is employability/work ethic/citizenship included/weighted?” They said that at their elementary, it is reported separately on the report card. They are not doing it at secondary yet. For elementary, they actually creak a list of behaviors that are monitored and reported. They called it “Creek Creed” or something, which is analogous to our elementary’s P.A.W.S. program. 
39) January 2014: After reviewing notes, having more informal discussions with colleagues, and following the #sblchat twitter conversation, I came up with a few more thoughts:

a. To address the depth of knowledge concept and incorporate it into SBG, I need to consider three simple levels in assessment:

i. Level One, 2/4, “C” = rote memorization, basic content recall; define the term “foil”

ii. Level Two, 3/4, “B” = application of content to an already practiced situation; can recall definition of “foil” and explain how Hamlet and Laertes are foils while citing examples from the text

iii. Level Three, 4/4, “A” = application of content to a new situation; can explain how batman and the joker are foils, can create a text with foils, can describe what would happen if Hamlet and Laertes were NOT foils. 

b. I need to buy and read the book called How to Grade for Learning by Ken O’Connor. 

c. Maybe I should only allow kids to redo a skill if their employability is a 3 or higher? NO, that defeats the purpose of redoing skills and the employability grade in the first place. 

40) January 2014: I am working on the SBG presentation to the PLC leaders. I showed Blake my first draft and he said that he is going to cover the nuts and bolts” of making power standards and that the presentation needs to be more macro, philosophical rationales to sell to the staff. I am working on making those amendments. 
41) January 2014: I have been joining more and more twitter conversations and presenting/reading points and counter points to SBG.
42) January 2014: Mike Becker, teacher of seniors, highlighted that one student in my class is not doing work because she had a C over all, did poorly on a few skills, then refused to do work because she wasn’t confident that she would improve her 4.0 skills grade, so she didn’t want it to go down. I have never thought about this anomaly before: the student who purposely does satisfactory at the beginning and then doesn’t do work so that his/her grade doesn’t decrease. Of course the employability will go down, but that is seemingly irrelevant. A possible solution would be to have standards/skills be replaceable PER UNIT. So, for example, during the 1984 unit, we have five skills that we will work on and that can be replaced any time during that unit. Then, after that unit, those skills will be “done” or “closed” and won’t be able to be replaced. Then, for the next unit, say a Macbeth unit, there will be a new set of five skills (some of which may repeat from the first unit) that can be replaced only during that unit. Becker, who has had some logistical hesitations about SBG as a whole, proposed this idea and said he would be less hesitant to implement SBG with this PER UNIT mentality. 

43) January 20, 2014: Six of us went to a SBG professional development at Swartz Creek where we talked with teachers from Gross Ile about SBG. We asked them the questions that we generated in our SBG committee. In the macro view, our philosophies match up and there weren’t any pedagogical discrepancies. However, there were three major logistic discrepancies:

a. How do you have the time and logistics to give an appropriate amount of feedback? They stated that we should either give feedback or points not both. That is great in theory, but because we need things to put in powerschool and because we have feedback logs, we can/should keep doing what we are doing.
b. Instead of having the final grade as a percentage of X/64 (total of 16 skills time 4.0), they count 3 or 4 as proficient. The final grade is a percentage of how many skills that they can be proficient in. In other words, if they get a 3 or 4 in 8 of the 16 skills, they will get a 50% final grade or if they get a 3 or 4 in 12 of the 16 skills, they will get a 75% as a final grade. After much discussion, we Armada people decided that our way is better for many reasons, but two specific ones are “nothing will motivate a student to push for a 4 when they have a 3” and “if a kid get a 1 or 2, its value is not counted anywhere in the Gross Ile model.”
c. They do a particular number of standards per unit and never revisit them later in the marking period. We keep the same standards for the whole marking period. Still not clear which way is better. I tend to lean towards the way we do it; it’s best for English. 
44) January 20, 2014: Other notes of interest from Grosse Ile: 
a. They made their power standards by starting in their PLCs and made them from the common core and THIER OWN EXPERIENCE based on what they thought kids needed to know for the next level. Under each power standard, they listed individual sub categories and worded them as “I Can” statements, so all “I Can” statements add up to showing the power standard. On average, they have 20 power standards per semester, which matches up closely to our 15 per trimester.
b. How do you arrive at the final grade? To what extent is employability/work ethic/citizenship included/weighted? At elementary, it is reported separately on the report card. Employability is reported nowhere at the secondary level.
c. How do you do retakes/redo’s and late work? Homework club and retake ticket. retake ticket: have to do at least 5 of the 10 suggestions on the retake list and show evidence before they retake, such as watch youtube videos and list websites and summaries, make flash cards, student tutor and get signature, study at home and get parent signature, do online practice of that skill and get feedback from another teacher with signature, etc.
d. How do you deal with backlash from teachers who resist it and/or parents that are hesitant? Changed it with a district wide focus in plcs
e. What does your grade book actually look like? Lists powerstandards and 4.0 scale
45) January 21, 2014: After having a chat about my findings from Gross Ile with the kids, here are some interesting thoughts from me and the kids

a. Change grading score to report final percentage? Like 3 is proficient and an 85%. 4 is 95%. 2 is 60%. 1 is 50%? 
b. Kid comment: “SBG is based on skills, but the other way is just getting it done and doing stuff”

c. Activity to implement in the future: after giving a skills practice, show specific answers that show a 4, 3, 2, 1 on the Elmo. 
d. Activity to implement in the future: give blank spaces for kids to write a 1, 2, 3, and 4 answers.
e. They agreed that the Gross Ile model of scoring 3s or 4s as proficient to calculate the final grade is ridiculous and will facilitate cheating, lack of effort and will discredit a student’s performance of a 1 or 2. 
f. Some specific student comments included:
i. “If more of the world would do (SBG), we would be smarter.”
ii. “(SBG) is harder but we learn more.”

iii. “(in SBG) we actually have to try”

46) January 27, 2014: I have made a few assignments that assess multiple skills and that also have tiered questions. I pasted an example below, called Much Ado About Nothing Summative Assessment.  Blume has a complicated flow chart to calculate proficiency in each tier into a 4.0 score. However, it is complicated. Becker suggested weighting each type of question. Tier I is worth 20%, Tier II 60% and Tier III 60%. Or Tier I is worth 15%, Tier II 70% and Tier III 15%. Or Tier I is worth 25%, Tier II 65% and Tier III 10%. I am not sure what the right answer is, but I do know that I need to incorporate more Tiered leveled questions into assessments. 
Much Ado About Nothing

Summative assessment:

This section assesses your Author’s Craft-Fiction skill. Record your previous feedback from your skills log on this skill below:

A motif is a commonly repeated idea in a piece of fiction. 
It is easy to see how “Deception” is a strong motif in Much Ado About Nothing. 

Tier I question: Tier I questions ask you to simply recall facts.
Fill in the chart below for the two most meaningful, powerful examples of deception from Much Ado About Nothing
	Perpetrator:  
	Perpetrator:

	Against:     
	Against:         

	Circle One: Positive / Negative
	Circle One: Positive / Negative

	Summary of deception plan in my own words:








	Summary of deception plan in my own words:

	Cause of deception:



	Cause of deception:

	Final result of deception:








	Final result of deception:


Tier II question: Tier II questions ask you to apply previous knowledge to a concept that we have discussed already.

Based on their relationship throughout the drama, we can logical infer that the married life of Beatrice and Benedick will be filled with…

a. Vengeance and Anarchy

b. Bliss and Serenity

c. Disagreements and Passion

d. Trickery and Punishment

Justification of your letter (a-d) choice:

After reading a letter from Beatrice about how she loves him, Benedick confesses, “A miracle! here’s our own hands against our hearts.” How does this event and proclamation by Benedick show how Shakespeare used deception in a positive way? 

Tier III question: Tier III questions ask you to apply previous knowledge to a new concept that we not have discussed already.
Fill in the chart below for the most meaningful, powerful, useful example of deception from Hamlet.
	Perpetrator:  

	Against:     

	Negative

	Summary of deception plan in my own words:






	Cause of deception:





	Effect of deception:








How does this event show how Shakespeare used deception in a negative way?
	SKILL
	4.0
	3.0
	2.0
	1.0

	Tier Proficiency
	Tier I, II, III
	Tier I, II & kinda III
	Tier I & kinda II
	Tier I only

	Determine the author’s craft of

FICTION. 
	I can insightfully 
explain all examples 
of fiction author’s craft accurately
	I can plainly explain 

several examples of

fiction author’s craft relatively accurately
	I can mention some 
examples of fiction 
author’s craft 

somewhat accurately
	I can partially identify 

a few examples of

fiction author’s craft with 

some inaccuracies


This section assesses your Word Analysis skill. Record your previous feedback from your skills log on this skill below:

Tier I question: Tier I questions ask you to simply recall facts.
Fill in the chart below. Examples do NOT have to be Much Ado About Nothing vocab words. 
	Term
	Definition
	Example

	Suffix
	
	

	Prefix
	
	

	Verb
	
	

	Adj
	
	

	Adv
	
	

	Noun
	
	


Tier II question: Tier II questions ask you to apply previous knowledge to a concept that we have discussed already.

When Claudio was leaving Hero at the altar, he said, “(I mean) not to be married to or …knit my soul to…an approved wanton.” When the author wrote wanton, he most nearly meant…

a. Friend or trustworthy companion

b. Tramp or woman with poor morals

c. Villain or knave

d. Neighbor or acquaintance

Justification of your letter (a-d) choice:

Tier III questions: Tier III questions ask you to apply previous knowledge to a new concept that we not have discussed already.
Explain how the definition, words parts, and part of speech of the word “redemption” make it a humorous malapropism when Dogberry tells Borachio, “thou wilt be condemned into everlasting redemption!” 

	SKILL
	4.0
	3.0
	2.0
	1.0

	Tier Proficiency
	Tier I, II, III
	Tier I, II & kinda III
	Tier I & kinda II
	Tier I only

	Word Parts: Prefix, Suffix, Root words

Part of Speech:

Noun, verb, adjective, adverb, etc.
	Strong, precise explanation of how words’ parts & a word’s type contribute to meaning.  
	Clear, mostly accurate explanation of how words’ parts & & a word’s type add to meaning.  
	Partially complete and/or accurate explanation of how words’ parts & a word’s type add to meaning.  
	Insufficient and/or inaccurate explanation of how words’ parts & & a word’s type contribute to meaning.  


This section assesses your Theme-Fiction skill. Record your previous feedback from your skills log on this skill below:

Tier I question: Tier I questions ask you to simply recall facts.
1) Which pairing of characters is most accurately a representation of the protagonist and antagonist of the main conflict of the drama?

a. Beatrice vs. Benedick

b. Claudio vs. Don John

c. Antonio vs. Leonato

d. Borachio vs. Don John

e. Claudio vs. Hero

2) Which quote from the text most accurately encapsulates the author’s theme?

a. “Man is a giddy thing.”


b. “Masters, let it be known that I am an ass.”

c. “Your niece Beatrice was in love with Benedick.”

d. “Hero is belied.”

Tier II question: Tier II questions ask you to apply previous knowledge to a concept that we have discussed already.

What does the title of the Shakespearean comedy that we just read mean? How is it an accurate description of the text’s theme? In other words, what was the theme and how is that theme summarized or shown or depicted in the title?

Tier III questions: Tier III questions ask you to apply previous knowledge to a new concept that we not have discussed already.
Complete the chart below by contrasting the thematic purposes of the two Shakespearean plays that you read.

	Much Ado About Nothing
	Hamlet

	This play is a comedy.
	This play is a tragedy.

	
	(Almost) everyone dies



	The “bad guy” (Don John) leaves on his own does not receive a hard on stage punishment. 
	

	The audience leaves the play feeling joyous, optimistic and complete because all of the conflict in the text ended _______________ly (fill in the adverb).


	

	Theme:


	Theme:

	SKILL
	4.0
	3.0
	2.0
	1.0

	Tier Proficiency
	Tier I, II, III
	Tier I, II & kinda III
	Tier I & kinda II
	Tier I only

	Determine the theme (author’s message, lesson, intent) for fiction. 
	I can insightfully describe how text specifics address the author’s message in fiction accurately
	I can clearly describe how text specifics address author’s message in fiction relatively accurately
	I can partially describe how text specifics address author’s message in fiction somewhat accurately
	I produced a partial and/or inaccurate description of how text specifics address author’s message in fiction.


47) 2/11/14: Dansville
Dansville SBG 2/11/14:
Question that I wanted answered from Dansville: What is better? Dansville model: Design 6 ( 6 is just a sample number, not set in stone) power standards per unit and summative assessment at the end. Then, those 6 standards are not replaced/assessed the rest of the marking period through assignments with the teacher. If students want to replace those 6 standards, they have to do it on their own. Teacher will provide resources and time to meet to do this. Then, 6 different standards (perhaps with 1-2 overlapped from the previous unit) for a different unit with a summative assessment at the end that assesses those new 6 standards and not more teacher-student-in class activities will cover them (students replace independently again). This also involves NOT putting formative assessments (practices of those standards) along the way to the end of unit summative assessment in Powerschool. Therefore, the only grades that count in Powerschool are the standards assessed from the summative assessment.  OR the way we do it?

My answers as the day went on…

Halfway through the day solution: Maybe the solution to form/summative is to not count the first formative assessment in Powerschool. In other words, the first time that students do a learning target, it is put in Powerschool, but not counted toward the final grade. Then, once we do it a second time, it counts. Then, I need to create a strong summative assessment that covers all of them at the end of the unit/marking period.

End of the day solution: Follow the Dansville formative/summative model. I will give the kids the targets of a unit-between 5 and 8 targets. Throughout the unit, we will do multiple formative assessments that address each target multiple times. Then, I will give a summative assessment that covers them all. After this unit, while we will certainly “cover” and “talk about” the learning targets from this unit in future units, I will provide no more in class chances to practice these targets. If students want to retake/replace their score on the targets from this unit that were ultimately assessed on the summative assessment, they will have to do “target practice,” which is completing all of the formative assessments for that target and a couple extra items: get tutoring, meet with teacher, make flash cards, watch iTunes University videos, etc.  

For example, for my Frankenstein unit, I will have 5 writing “learning targets” (research, evidence, organization, grammar, & editing) and 2 reading “learning targets” (author’s craft and inferences) at the beginning. Then list all of the formative assessments that will cover all of those targets in the unit. I will put these in a “resource bin” in the room on paper and post them digitally on my website. For example, I will have a small mini research task where they have to explore the life of Mary Shelley that will address “research” and “inferences”). These summative assessments will not be counted in Powerschool towards the student’s final grade-just towards their Employability. Then, the summative assessment will be a research paper that assesses all 7 learning targets from this unit. The scores that the students received on this summative assessment will go in Powerschool and count towards the final grade. Then, those 7 will be talked about in class and practiced, but will not show up on a rubric again. The next unit, Lord of the Flies, will have a new set of targets. 

Dansville SBG process:
1) Identify clear learning targets in "I can" language. These are power standards basically, but wording needs to be kid friendly. Based these on common core. All need to be of equal weight. Teachers need professional freedom to design these. They made it appoint to stress repeatedly that they want to constantly, and hopefully every time, provide students with exemplar of what a 4, 3, 2,  and 1 look like-not just words on a rubric that describe the standard, but student work from the past (or examples from the teacher) that show different proficiencies. 

2) Every assignment needs to be clearly linked to a learning target/power standard. At the beginning of the unit, students are given all of the assignments that are mandatory/staple/guaranteed and will be done to address each learning target. 

3) Formative assessments are scored and given feedback and put in Powerschool but not counted toward the final grade. Only summative assessments are counted in Powerschool. Final grade is 90% summative assessments, 10% is "work habits" or employability. Their goal is to go to 100% summative assessments and report work habits in a different way on the report card. This % varies by department and decided by department. For example, English started at has 60% summative, 25% formative, and 5% work habits, but is now 90% summative and 10% work habits.


4) They deliver the expectations to kids that they will all be proficient in all standards and be a three. Their kids actually say "you won't let us just fail"

5) Student friendly wording on rubric:

4: “I can teach others” or “I own it” 3: “I got it” 2: I’m not there yet” or “I can see it”  1: “I’m just starting”/“I need it”

 They have conversations with kids as the year progresses about scores, such as, "How do you feel when you get a 3 or 2?" Kids respond with answers like "a two means I need more work and a 3 means I pretty much got it"
6) All students track their progress on formative assessments. They chart this through self assessing and recording teacher scores. Marzano says when students track their performance, there is a 40% gain in proficiency.

9) How they implemented it district wide:
   A) a few teacher did it and read sbg books
   B) other teachers read books and heard reports from "pioneers"
   C) other teachers saw anecdotal evidence from pioneers and heard student reactions to sbg
   D) district met by department to adopt common grading practices and power standards/learning targets
   E) entire staff agreed on grading practices: retakes, e.c., late work, cheating, etc
   F) created a new teacher "boot camp" to get new teachers on board

G) read more books, implemented slowly but surely throughout the district, then had "listen and learn" sessions where staff shares/asks/complains about sbg and staff brainstorms together.
10) They have a modified grading scale, which they said MSU and other colleges are OK with. This scale is listed on the student’s transcripts for transparency. 

	SBG Score on rubric
	% Equivalent
	Letter Grade
	4.0 Score on transcript

	4.0
	100-97.5
	A
	4.0

	3.5
	97.4-92.5
	A
	4.0

	3
	92.4-89.5
	A-
	3.6

	2.5
	89.4-84.5
	B
	3.0

	2
	84.4-74.5
	C
	2.0

	1.5
	74.4-64.5
	D
	1.0

	1
	64.4-59.5
	D-
	.6

	.5
	59.4-49.5
	E
	0


I think this Dansville scale is too “soft,” so I brainstormed the idea below; it is just an idea. I don’t have a strong opinion about how it equates to the transcript score (the right most column); I am most concerned about how it affects the classroom grade

	SBG Score on rubric
	% Equivalent
	Letter Grade
	4.0 Score on transcript

	4.0
	100-97.5
	A
	4.0

	3.5
	97.4-89.5
	A-
	3.8

	3
	89.4-79.5
	B
	3.0

	2.5
	79.4-77.5
	C+
	2.5

	2
	84.4-74.5
	C
	2.0

	1.5
	74.4-64.5
	D
	1.0

	1
	64.4-59.5
	D-
	.6

	.5
	59.4-49.5
	E
	0



Tweaks I will make to my SBG approach based on my Dansville visit:

1) Add a confidence scale to student standards logs with dates where they chart their confidence as the trimester/unit goes along.

2) Start each day with "great day to be wrong" and "fail forward" then on summative assessment day say "it's a great day to be right". Justification is that Dansville has seen students develop more academic grit and resilience from this attitude that "failure is ok/helpful/needed" as kids ask for help less and work through things more on their own because they don't fear failure as much and stop just "looking for the right answer"...largely because formative assessments are not graded.

3) Retakes: 

a. Students can retake formative assessments at any time (even though score is not “counted” in final grade)

b. Students can retake formative assessments if they meet certain criteria:

i. It is no later than one week after the summative was given. This avoids students waiting until the end of the marking period to redo everything.

ii. They completed all of the formative assessments of the standard for which they want to be reassessed

iii. They complete X number of items on a “retake ticket” or “target practice” to show that they put extra effort into learning the standard independently.

iv. Do retakes by interviewing students. Give them the prompt, "tell me everything you know about X" This avoids teacher having to make many versions of the same test and allows teacher to tutor and advise and teach and fix knowledge right there on the spot and then student can do it again later

v. Make a "resource bin" either in the room or on website to have a place to go do "target practice" for specific standards

4) Reword standards and call them "learning targets" and run with the bulls eye metaphor. Get round magnets to have kids to self assessment as a class with a big target on the metal wall. Constantly refer back to them. This will be easier if be selective about power standards/learning targets and do them in units.

5) Work habits/Employability specifics:

a. Have kids chart Employability too and chart it separately from standards proficiency logs. Specifically, have them record specific ways that they showed this: being on time, extra learning, number of assignments completed, etc. They can track/chart it on log or table or checklist on front of the page and on back of page is a flow chart or rubric to determine the 4.0 score. Specific Dansville Work Habits rubric example:
Behavior: 4: create positive environment, 3: is mature, 2: inconsistent, 1: need help
Collaboration: 4: leadership, 3: work well with others, 2/1: same
Participation: 4: encourage others and do extra work, 3: am prepared and do stuff, 2/1: same
Work completion: 4: do extra work and seek extra knowledge independently, 3: my work is on time and complete to my best effort, 2/1: same
Other Dansville anecdotes:

1) There are no zeros in the Powerschool. They use “incomplete" or some other mark and it effects their work habits, but doesn’t affect standards proficiency scores. Also, there is no extra credit, obviously, because there is no point.

2) Dansville has also had a decrease in discipline, which they contribute to sbg. They also have had staff report that they feel rejuvenated, parents report that teachers really care, and graduation rate has increased. Test scores have steadily increased over the past 7 years of implementation of SBG

3) They do D. O. K. questions on the summative assessments, but don't have a collective, common way to compute the number of different levels of D. O. K. correct equaling a proficiency 4.0 number. They rely on teacher professionalism/intuition/art to figure out how many of what kind of different levels of questions equal a 3 or 4.

4) What they are calling summative assessments is our formative or vice versa. Specifically, they have tasks that students complete that specifically address a specified learning target or a couple of them-just like we do. They call these tasks “formative assessments” and we call them just “assignments”. While working on that task, teachers ask questions, take polls, conduct surveys, engage in interviews with kids...all to informally inform the teacher how the students are performing on the learning target in question. While these best practices do inform teaching, they are not labeled as “formative assessments in Dansville. Then, they give an extensive summative assessment at the end of each unit that addresses the standards of a given unit. Personally, I am lacking this component in one specific “test” at the end. However, in general, we basically do the same thing on a day to day basis.

5) We can make this cross-curricular so easily. If in world history they are doing a project, I could throw a standard on that project's rubric to have it count as a formative assessment for my class too.

6) Dansville students specifically highlighted:

a. Inconsistency from teacher to teacher on what a 4.0 is. They want to get a four and will work for a four, but think some teachers will never give the four because they grade too hard or are unclear on what they need to do to get a four. They have the motivation and want to get a four, but get frustrated if they don't know exactly what they have to do. This was because some teachers had unclear standards or never provided exemplars

b. They liked the retake policy and said it was hard to fail.

c. They intelligently used the terms formative and summative with me and were very aware of their own learning, what was expected of them and the performance standard that all of their teachers had for them. 

d. They wanted exemplars of all of the standards. For example, for the standard of "using transitions", kids wanted to see a paper that a student wrote that shows what a 4.0 in transitions is and what a 3.0 is and what a 2.0 student paper for transitions looks like.

e. Their 3.0 grades are “getting it” and “doing the standard proficiently.” Kids get an A- for doing what they are supposed to (a 3.0 = 90%, A-). 4.0 requires kids to do above and beyond. In this sense, "3 is the new 4"

Email I sent to Blake: I am thinking that in general, anything "mandated from the mountain top" will be received poorly. I think the key to effectiveness of a new strategy in a district is teacher buy in-especially with sbg. I understand the approach you suggested about piloting, but we are piloting now (Me, Zarate, Ackerman, Blume, etc.) I think the next step is for use to ask ourselves tough questions, probably per building or in PLCs:
1) What does out gradebook look like?

2) Do all of our assignments assess learning?

3) Do all of our assignments assess learning of common core standards?

4) Do all of our assignments assess learning of things that the kids didn't know before they got to our room?

5) Do all of our assignments assess learning of things I actually taught?

6) Do all of our assignments assess learning of things that help them in their future vocations, in the next level of this class and in other classes?

7) Does our gradebook reflect the content knowledge of the student? Does an A in my class really mean that a kid learned 95-100% of the stuff I wanted to teach him/her? 

The problem with this step is this conversation requires us to put on thick skin, be mature, act professionally and not be hyper sensitive to criticism, which is easier said than done for some of us. 

Ideally, after this conversation happens, staff will think, "Darn, my grading practices need to be amended somehow." Then, we can introduce SBG as the "somehow". 

Just to reiterate, I think if we tell them we are going to go to SBG and then tell them why it is great, we will have major backlash and it won't reach the kids int he way it is supposed to. I think that if we facilitate staff to criticize themselves and look for a solution (then provide the solution), the results will be powerful.

That's just my two cents. What do you think? 

48) 2/12/14: Modified grading scale I made after Dansville and discussing it with kids:
Modified Grade Scale for SBG
	SBG Score on rubric
	Letter Grade
	% reference to connect old grading scale to this grading scale. This is NOT used to determine grades; it is just a general guide.

	4.0-3.5
	A
	100-97.5

	3.4-3.3
	A-
	97.4-89.5

	3.2-3.1
	B+
	89.4-87.5

	3.0-2.9
	B
	87.4-79.5

	2.8-2.6
	C+
	79.4-76.5

	2.5-2.0
	C
	76.4-69.5

	1.9-1.5
	D+
	69.4-67.5

	1.4-1.0
	D
	67.4-62.5

	.9-0
	E
	62.4-0

	4.0
	3.0
	2.0
	1.0

	Mastery
“I can teach this standard”

“I went above and beyond”
	Proficient
“I got it”

“I did everything I was supposed to”
	Inconsistent
“I kinda get it”

“I’m not there yet”

“I did some things right”
	Lacking
“I am a bit lost”

“I really don’t get this yet”

“I could have done better”


Each score on the rubric of each task, whether it’s a formative or summative assessment, adheres to a learning target (or standard), is determined by how well the student performs in that learning target on that task, and follows the spirit of the 4.0 scale below. 

A student’s final grade is determined by adding up the 4.0 scores for all learning targets and dividing by the total number of standards in the marking period to get an average score on the 4.0 scale. This average score out of 4.0 is the student’s final grade, and the letter grade equivalent can be found by using this chart. In this sense, there are no percentages; percentages are irrelevant. Students are encouraged to chart and monitor their final grade progress throughout each marking period. The chart on the back of this page facilitates this charting and monitoring.

	Student Name:
	Marking Period:

	Date of progress monitoring
	
	
	
	
	
	
	

	4.0 Average
	
	
	
	
	
	
	


	“Final Grade” calculated by averaging all scores on the 4.0 scale and dividing by the number of total learning targets in the grading period.
	4.0
	

	
	3.5
	

	
	3.0
	

	
	2.5
	

	
	2.0
	

	
	1.5
	

	
	1
	

	Dates of progress monitoring
	
	
	
	
	
	
	


Evolution of this grading scale
1) Until 2/10/14, Mr. Foster used a 4.0 scale to score learning targets, but used percentages to calculate final grades. This was inaccurate and unfair as a 3/4 calculated to a 75%, when in actuality, students who earned a 3/4 actually showed proficiency of a standard. Hence, a letter grade in the “B” range is more accurate for a 3/4. Similarly, students who earned a 2/4 certainly showed more than 50% proficiency in the learning target. 

2) After attending a Standards Based Grading conference in Dansville, MI, Mr. Foster created this scale, and proposed it to Mr. Jankowski. He then asked Mr. Foster to put students’ current grades into this scale and see the impact. At first, Mr. Foster used the percentage guide on the right most column to “transfer” final grades of students. From this process of using percentages to convert current grades to this new grading scale, 95% of the current letter grades would have stayed the same or decreased. This type of calculation did not facilitate letter grades to more accurately indicate proficiency. 

3) Then, Mr. Foster took all the 4.0 scores from the learning targets currently in Powerschool and averaged them. This average score on the 4.0 scale was then used to “transform” current students’ grades to this modified scale. By using this process of taking the average of all of the 4.0 scores, the grades increased dramatically to more accurately reflect proficiency and the spirit of Standards Based Grading.

4) Mr. Foster informed Mr. Jankowski about these findings. Mr. Jankowski approved the new grading scale and asked for this narrative of the evolution of this scale for further clarification. 

Students were told this narrative, were given the two preceding documents on 2/13/14, and were asked to continue to chart their progress. Feedback from the students was very positive with zero complaints.

49) 2/14/14: Visited Davison with the schedule below with Mark Zarate
1) 8:00-8:30: Arrive at the Cardinal Center (Administration building) located at 1490 N. Oak Road, Davison, MI. 48433 at 8:00 am. 30 minutes discussing the Districts implementation of standards referenced grading (we use the phrase standards referenced as opposed to standards based) with Assistant Superintendent Kevin Brown:

2) 8:40-9:10: Trevor Smith, high school social studies teacher. Trevor was one of SRG pioneers and a driving force behind the Districts SRG initiative. 
3) 9:20-9:50: Dena Downy, middle school social studies, Middle School/Hahn Intermediate School. Dena has implemented many principals of SRG in her classroom. 
4) 9:50-??: Dana Kohlman, Hahn Intermediate (part of our 5th – 8th grade complex). Dana is another one of our SRG pioneers.
5) Contact details: 
Kevin M. Brown
Assistant Superintendent

Davison Community Schools

1490 N. Oak Road

Davison, MI. 49423

810-591-0808
kbrown@davisonschools.org
Notes from Davison visit:

Davison SBG process: They started pursuing SBG in 2006. They started with a conversation about assessment. Specifically they asked teachers, “What do you want kids to know?” and “Do your assessments really assess that?” Then, they made a committee that presented to all staff members about what it means and stands for and tried to make it relatable. Biggest things they tried to convince staff of are get rid of zeros, no extra credit, allow retakes, then take specific steps to get grades to reflect what the kids actually know (not kleenex boxes or crossword puzzles).Then, they followed a process that took them through a few key steps: what do we want kids to know ( develop essential questions ( align the essential questions up to standards ( write learning targets (objectives/power standards) ( write assessments that addressed the learning targets (both formative and summative-most of which are common per department) ( add Depth Of Knowledge rigor to assessments. During this process, they came to some fundamental beliefs about grading/assessment that the entire district agrees (or was forced to agree) with: no extra credit, allow retakes on summative assessments within a give time period, behaviors are reported separately from content proficiency on report card (specifically,  they "cardinal code" like Swartz Creek did and like our upper elementary's PAWS idea; they use this code to score citizenship and behavior on report card so there is a content grade and a cardinal grade), and 90% of content grade is based on summative assessments and only 10% is formative. 

"Top down initiatives don't really work. You want things to come from the ground up" Kevin Brown-Davison asst. superintendent. He then told the story of the Bay City superintendent that forced SBG top down got fired. So, my thought is that instead of forcing it in Armada, maybe we should start by doing PD around the question, "What is a grade"? Like the “who do you want to pack your parachute” activity.

Jay McTighe (spelling?) is the author of a powerful book that almost all Davison teachers read called “Understanding by Design” Another book they all read was “How to grade for learning”

Mistake that Davison would change in the process: developing quality summative assessments with appropriate rubrics before implementing SBG. 

One of the biggest staff complaints didn’t have to do with work load, but with changing their teacher mentality from stagnant to dynamic. Concerned staff members thought SBG was “too soft on kids” (with lax late work policies and allowing redo’s). As one Davison teacher put it, these staff members still wanted their "pound of flesh" i. e., marking kids down on content proficiency for turning in late work, not allowing redo’s, and not understanding that kids learn at different rates so what does it matter if kids learn on a Tuesday or Wednesday.  In addition, they presented the “real world” argument that “in the real world,” they don’t allow late work or redo’s. This "real world" argument is invalid because teachers can turn in grades late, other staff will cover for teachers if needed, people can pay their mortgage late, and students can retake driver's training test. Another counter argument for this real world argument is that "employability" is about half of our overall evaluation as teachers. 
50) 2/19/14: Had a meeting with SBG committee and we discuss the next steps to take as a district. I shared that at all of the other districts that I talked to agreed on certain non-negotiables about sbg:
a. Adhere to the spirit of SBG where all assessments are tied to a rubric that elicits standards and is graded on a 4.0 scale. This means eliminating extra credit and destroying the power of 0.

b. Separating content from behavior. Not permitting “citizenship” to affect a letter grade in a subject. This means no penalties to content proficiency grade for late work, tardies, poor participation, etc. Ideally, this is reported as two separate “grades” on the report card. We further discussed that in Armada (under our current grading and reporting system), this will not have any teeth unless “citizenship” is tied to eligibility or has to be a grade of 2.0 or higher to earn credit for the class, or some other meaningful incentive tied to it so that the students take it seriously. 

c. Allow for retakes (specifics of which to be determined by department/PLC/grade level)

d. Modify a grading scale to reflect that 3 = proficient, 2 = partially proficient, 1 = severely lacking, 4 = above and beyond over the top mastery

Then, for our next meeting, we have to bring samples of the following items in order to discuss how they might look at the district level: 

e. How to grade citizenship

f. Modified grading scale

g. How to chart student progress

After discussing this with my wife, she suggested an interesting idea for citizenship reporting. For each class, a student would get two grades (on a 4.0 scale) on the report card: one for content and one for citizenship. Then, the student’s average of the citizenship grades from all of their classes would be used as a separate “class” to factor into their GPA. An example is below. While at first I thought this was brilliant, I think it unduly influences/inflates a student’s GPA. 

	Student example
	Content 4.0 score
	Citizenship 4.0 score

	English
	3.5
	2.5

	Math
	3.0
	3.0

	Social Studies
	3.5
	2.5

	Science
	3.0
	2.5

	Elective
	4.0
	4.0

	Average of all citizenship 4.0 scores = 2.9

	Student’s GPA for this marking period is (3.5 + 3.0 + 3.5 + 3.0 + 4.0 + 2.9)/6 = 3.3   


51) 3/5/14: After reading a #sblchat twitter conversation, I am pursuing leads on a computer grading program that might facilitate SBG more effectively. Here is what I found:
a. ActiveGrade: http://activegrade.com/ seem like the best option. I downloaded a free trial and am experimenting with it. It costs $5 per month. I entered real grades from second trimester for real kids into this program and it works very well. Two biggest advantages: it shows proficiency of standards, color codes them according to proficiency (green, red, yellow), records how many assessments students had for each standard…AND…averages scores per standard-computes letter grades according to my modified SBG grading scale easily with no extra computation on my part. 
b. Infinite Campus: seems more for keep track of student records, not just grades. I emailed the company for more information. 

c. Synergy: Seems like a strong choice as well. Their website is: http://www.edupoint.com/Products/SynergySIS/SynergyOverview.aspx I emailed them asking for a free trial as well. However, in 2012, a few schools had major problems with it and maybe the bugs are worked out. http://www.oregonlive.com/beaverton/index.ssf/2012/12/oregon_school_districts_learn.html
After this research, and after talking with Phil on 3/10/14, for third trimester, I am going to use active grade AND PowerSchool to get authentic feedback on the program. 
52) After talking to a few teachers and students about district wide SBG, I made a draft of a new grading scale. It is posted below. I am gathering student feedback about it and will probably implement it in 2014-2015. 
Modified Grade Scale for SBG
	SBG Score on rubric
	Letter Grade

	4.0-3.4
	A

	3.3-3.0
	A-

	2.9-2.6
	B

	2.5-2.0
	C

	1.9-1.0
	D

	.9-0
	E


This is an email that I sent to Blake and Blume and Ackerman on 4/15/14 to explain this scale: After some reflection and talking with kids, I made this new grading scale that I attached. I would like Debbie to implement this one for piloting. The major difference is that it reflects the Dansville model that 3.0 = proficient so that if a students gets all 3.0 scores, they earn an A-. Counter argument: "So all I have to do to get an A- is get all 3's?" Rebuttal: "Yes, all you have to do to get an A- is be proficient in every standard that I want you to hit." Also, it facilitates the "go getters" and "grade chasers" to push themselves for the all allusive 4.0 to rid themselves of the minus in an A- grade. This mentality is reflected when I chatted with Dansville kids. Over and over those students (not just the "smart" kids, but kids at all levels) told me that sure they don't mind getting an A- for being proficient, but they really want to get 4.0 scores. I would reply, "Yeah, but you get an A by just getting 3.0s." Their retort was, "So what, I want the 4.0". Sure this is a product of a culture change, but one that we can more easily facilitate with the grading scale attached. Thoughts? 
Jankowski’s concern was that this scale is too soft for college transcripts. My email rebuttal to him is below:

Dansville actually had the same concern and made the conversion chart below for that purpose. My rationale is based on the fact that when I assess, 3.0 is the traditional "A" quality work. A student only earns a 3.0 if he/she did 90% proficiency on the standard or higher. 4.0 scores are rare and happen when I am assessing and think "wow, this kid did something brilliant with respect to this standard that I didn't even ask him/her to do." This is reflected in the verbiage pasted below that is on my syllabus and on a poster in my room. I feel confident and responsible that with the scale I sent you, when a student earns an "A" in my class, colleges should treat it as such. 

Dansville conversion chart

	SBG Score on rubric
	% Equivalent
	Letter Grade
	4.0 Score on transcript

	4.0
	100-97.5
	A
	4.0

	3.5
	97.4-89.5
	A-
	3.8

	3
	89.4-79.5
	B
	3.0

	2.5
	79.4-77.5
	C+
	2.5

	2
	84.4-74.5
	C
	2.0

	1.5
	74.4-64.5
	D
	1.0

	1
	64.4-59.5
	D-
	.6

	.5
	59.4-49.5
	E
	0


	4.0
	3.0
	2.0
	1.0

	Mastery
“I can teach this standard”
“I went above and beyond”
“I know this better than my teacher taught it”
	Proficient
“I got it”
“I did everything I was supposed to”
“I know this just the way my teacher taught it”
	Inconsistent
“I kinda get it”
“I’m not there yet”
“I did some things right”
“I know the simple parts, but struggle with the challenging parts that my teacher taught”
	Lacking
“I am a bit lost”
“I really don’t get this yet”
“I could have done better”
“With teacher help, I can do some of this correctly”


53) April 2014: I have been emailing Jim Gillen back and forth. He is the MISD assessment consultant. I tried to show him that y work with SBG. He replied, “I se we have found our Macomb County SBG guru.” He is going to propose that the MISD start a SBG PLC at the MACA meeting of Macomb county curriculum directors on 4/16/14 and let me know how it goes. 
54) May 14, 2014: I just had a meaningful chat with 56 juniors who have had SBG all year. I talked to them about Employability. I asked them two key questions. First, "How many of you do stuff in class because you have your employability in mind? In other words, how much is it a factor is you doing work?" Results: 11% Then I asked, "How many of you would do the same amount of work and turn in the same number of assignments if employability did not exist? In other words, how much is it a factor is you doing work?" Results: 98% Then, I asked them to provide me reasons to keep Employability. They produced none. Therefore, at lunch, I am going to delete it. Therefore, this means that this trimester, after a long journey, 100% of my 56 juniors' grade will be a reflection of their proficiency in my standards and nothing else; it will be all proficiency and no behavior; the grade will be all mastery of content and zero citizenship. After thinking about this some more I had one major concern: does a college know that an “A” in my class is ONLY proficiency and no behavior and does this matter? Specifically, if a hard working, well-behaved student is proficient in all standards and earns and A while a noncompliant, disrespectful student who does almost zero formatives is also proficient and earns an “A”, a college won’t know the difference between these two kinds of students, but does this matter and is the second kind of student such an anomaly that it doesn’t mandate changing policy to address it?
55) 5/14/14: At our PLC meeting, we had to adopt department wide power standards. I provided the meting with all of my matrices. We basically just used the power standards that I created and have been using. They are listed below

a. Reading

i. Literal, plot, comprehension, main ideas/details, what was said

ii. Figurative, author’s craft, how was it said

iii. Theme, text as a whole, why was it said

iv. Connections, so what

b. Vocab: prefix/suffix, part of speech, context clues

c. Speaking/Listening: give presentations

d. Writing

i. Accomplish a goal in writing (prove thesis, tell a story, etc)

ii. Organization, structure, transitions

iii. Use evidence to support a claim

iv. Grammar

v. Authorship (diction/syntax)

56) 5/19/14: Wormeli conference:
a) Use Blogger to blog, then Word Press
b) Read Garnet Hillman’s “war on apathy” and “brickhouse” by danny hill and power of icu. Putting kids on ICU list of standards of those that are not proficient, anyone under 3s in any standards and urge them, encourage them to do threes with the mantra of "it is unacceptable to be apathetic about your proficiency"
c) Put standards in kud. Know undestand do
d) Rick conference: rwormeli@cox.net
e) 40% of hs graduates have to retake high school classes because their high grade in hs is inaccurate to report proficiency. The point of this talk is, in assessment, is to minimize our hypocrisies
f) Ten steps to start: make power standards, separate proficiency and behavior, separate formative and summative, practice descriptive feedback, try redo's for one unit, discuss grading hypotheticals with students, design the ideal report card, rubricize units, read three sbg books, consult with experts on twitter and websites
g) When programs like sbg go poorly, it usually happens because implementers don't assess readiness and build capacity. In other words, but they don't get teachers ready and train them and convince them and prepare them for the change.
h) Convincing teachers can happen with just data, but to really change the culture, teachers need to have a MORAL imperative to change: my grades reflect what kids know.
i) "Grading system we need to have" google this article. Rick highlighted 8 things in a system. Use this for the "discussing" hypotheticals with colleagues.
j) Grading is not a "gotcha" mindset of "i delivered it, they didn't get it. Gotcha"
k) What are some of your educational tenets? Show me how they look in your room. Then, after three years, revisit the merit and efficacy of these principles. Close the gaps between what you believe in and what you do
l) For example, if you believe in being ethical and not falsifying grades, then rethink assessment options. This wont work for persuasive essay teaching, but for main ideas/details kids can show me however they want. With this in mind, common assessments are not having the same test format and questions, it means agreeing on showing the same evidence for learning the power standards. For example, kids need to show cause and effect of mitosis, but can do it in one of the four ways you agree on as a department.
m) Rick went on a ten minute diatribe that supported the dansville grading scale, specifically how 3s are proficient and should be A- and 4s are above and beyond and should be reported as such.
n) Students can hit any target that they can see and that sits still for them to hit it and covey says start with the end in mind.
o) I know this, but as a good reminder, lack of language usage and proficiency does not mean a lack of content knowledge.
p) Wormeli article: principles first and strategies second
q) Homework is to practice what has already been learned and not to teach new content.
r) Read about growth mindset by carol dweck and brainology.us
s) Encourage deviation. Encourage getting the same goal and showing the same evidence of achieving the learning target in a new way that i didn't ask you to do.
t) Act and ap test proficiency and test taking strategies should be taught for sure. Complying to test formatting should be taught as a skill, but in additional to and separate from what really matters like problem solving and reading proficiency
u) Rick discredited "prep rallies for test scores"
v) Grades report the learning not the doing. They report the learning not the quantity of stuff done.
w) Assessment: clear and consistent evidence over time. They more levels of a grading scale, the more chances we have to mislabel a kid's proficiency
x) We need to "collaborate evidence" this means we all grade the same assignment as an experiment and compare how we graded it. Then sure discuss the results and what grade they gave it and what feedback we gave, but what evidence we have to show a particular standard. Agree on what student evidence we need to see to get the same score.
y) Grade is what you know at the end of learning journey not how they do along the way to that journey.
z) Summative assessment is like a certification test. If you pass that you are certified in "English 11 first trimester standards"
aa) Show video clip of "two people stuck on an escalator"
ab) The same amount of kids will do, or not do, homework, whether we count it towards a grade or not.
ac) Show more exemplars. Show kids what a 4.0 looks like.
ad) Dr. Tae TED talk: principle is that no one knows hows long it takes for any one person to learn any one thing
ae) Put previous material on future assessments.
af) Norm referenced is how kids do with respect to other students and bad. Criterion referenced is how a kid does with respect to a specific standards and is good.
ag) Grades are inferential, subjective and relative so this makes them a fragile premise to base do much function and dysfunction.
ah) Summatives the way i do them are a bit inaccurate because they are still a snap shot. Even though they get to revise. How about kids keep feedback and scores and actual assignments that were formatives all tri. Then on the summative, they have to bring and show at least one piece of evidence to show their proficiency on each learning target then after they do summative, they have to explain how they progressed in each lt
ai) Grades are not compensation...they are communication.
aj) Mode (number in the list that appears the most often) is a more accurate indicator of having a stronger correlation with outside the classroom testing. Specifically, assess an LT ten times and a more accurate picture is the mode of those ten numbers. If you are averaging, you are knowingly falsifying grades. This means not allowing kids to be a composite report of all their digressions. They way i average final summative scores is fine; rick is advocating not averaging grades over time.
ak) "It is (asinine) to think that we are interrupting the lesson to give descriptive feedback...(this kind of feedback IS) the lesson."
al) Mastery is being able to create in the standard. Create is demonstration of mastery
am) Making standards with verbs: identify, create, revise, manipulate. For each power standard, determine what we will accept as evidence for different levels of proficiency on different standards.
an) Mastery: know it but also explain parts of it, explain different versions or alternatives of it, explain how the idea applies to different scenarios.
ao) Critique: your ability to critique someone else doing the standard is a clear representation of your proficiency in the standard. For example, i write a fake student paper, and kids critique pros and cons about the paper with respect to each  standard.
ap) Formative assessment and summative judgement. Assessing is coaching and helping and thermometer. Summative is final and evaluative and eating the chicken.
aq) If it is meaningful and is clear to students how it will advanced their knowledge, they will do it. Rethink how i do ap lit reading quizzes. Homework mentality: Change the complexity of homework and not miring students with busy work.
ar) Redo employability. Keep doing employability log and tracking it and stamps and do feedback. However, collect it only at progress report time and end of trimester time to give them their citizenship grade: O, S, N, I. Revise log to show these four letter. This emphasizes that content and summatives is 100% of content grade, but employability is recorded and valued and worked on, but is just reported separately.
as) Most assessments are either constructive response questions or forced choice questions (multiple choice, word bank, fill in blank, true false, etc). So give summative assessment on first day. Have the version used as the pretest formated as solely forced choice questions. Have real final summative cover same topics except format is all constructive response.
at) Feedback: be a mirror to show what the kids did and then compare it for what they should have done. This is narrative comment, descriptive feedback, comparative analysis to a target.  NOT judging. "I noticed that you used four techniques for writing with style as an author. This compelled me to read more." "I saw you used five quotes; that made believing your thesis easy." In other words, emphasize the decisions that students make, not the quality of work. In other words, identify the goal, then the status of the student work and then how to get to the goal from here. In other words, "here's what i see you did" by stating facts and observations, "so what" so as a result i was able to or struggled to..., "now what" describes next step or future plan of action.
au) After doing self assessment charts for multiple choice things, students have to write reflection or letter that says here is what i know, what i don't know and here are suggestions that teacher can do to help me learn the stuff i don't know
av) According to neuro research, it take about 35 times to get something to 80% mastery. This is an average for most kids of course.
aw) If we don't allow a kid to redo it, we say it has no value, it's okay if you don't do it and most importantly it says, its ok if you don't learn this. I need to get on kids to do the work more.
ax) Rather than thinking "horse to water make him drink," think "give out salt licks everyday and make him thirsty.
ay) If F's really worked as motivators, we would have lots more mature, smarter children.
az) For redo on summative: at teacher discretion, kids have one day to decide if they are going to redo and if so, we pick a date that they will have it done by (usually like a week), then they have to add a reflection letter that explains the retake ticket items that they have done to improve in the LTs that they are going to revise, then they come in and do the redo on a designated time, then If they don't show up, they have to write a letter of apology to me and their family.
ba) Don't allow retakes last week of marking period?
bb) Best way to go about discussing assessment with other staff members is discussing grading hypotheticals when it is safe and fictional.
bc) Why grade: give feedback, document progress, guide instructional decisions. Bad reasons to grade: motivate, punish, sort students
bd) Change nee to not yet, NE
be) Maybe just ask staff to change to a 60% scale on the 100 point scale. Instead of zero, they get a 60.
bf) Look up GPS on steinhouse.com
57) 5/26/14: My Twitter influence is growing. My PLN is growing. From some of my tweets, two teachers in Illinois contacted me for SBG help and “stole everything” from my website. Also, at a #iledchat twitter chat last night, I gained about 20 more followers, Wormeli/Hillman/Guskey and many other movers and shakers in education favorited and retweeted my musings. In addition, a teacher added me to his storify: https://storify.com/misterabrams/iledchat-standards-based-learning-chat-part-2-5-2?utm_campaign=&awesm=sfy.co_qWWS&utm_source=t.co&utm_medium=sfy.co-twitter&utm_content=storify-pingback
58) 5/28/14: Meeting with admin and SBG pioneers in district. 
