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Summative Revision Essay
Single gender classrooms have recently gained notoriety in national news. Supporters of single gender math classrooms believe girls will participate more in single gender classrooms than in traditional classrooms. Opponents believe single gender math classes create an unrealistic environment. In your opinion, should math classes be single gender in Armada High School?
Take a stand. Prove a position. Use third person, formal language, double space, specific evidence, powerful transitions, strong diction and proficient grammar control. 
THE CASE AGAINST SINGLE-SEX CLASSROOMS

POSTED BY MARGARET TALBOT on july 12, 2012
A few years ago, when I was looking at middle schools for my daughter, I heard about a school that sounded lovely except for one thing: it had a policy of separating math classes by gender. Having reported on a vogue for single-sex classrooms in the nineties, I knew the rationale: girls and boys distract one another; girls need extra ego boosts and a gentle approach when it comes to studying math and science. I’d never found the arguments especially persuasive. But what really brought me up short was imagining how I would explain the policy to my daughter, whose best friends were boys. Everything I could think of saying sounded offensive or deflating or dumb: math is hard for girls; they—that is, you—need special treatment; boys’ and girls’ brains are different; pre-algebra with boys in the room is just too exciting—you won’t know what hit you! If we’d chosen an all-girls’ school, that would be one thing. Those schools weren’t founded on the premise that men and women have incompatible intellects, but in recognition of what were often limited educational opportunities for women. Their origin stories belonged to the past, and their traditions continued, Hogwarts-like, under their own steam. This was different. This was saying we believe in coeducation, because we live in a coed world, but in this one particular area we’re giving up. “Math class is tough!” as that infamous talking Barbie complained.

I remembered all this last week when I read about a new trend toward single-sex classrooms. Only about a dozen public schools were trying them in 2002, but since the Department of Education relaxed its rules on gender-segregated classrooms, in 2006, about five hundred public schools across the country have adopted them, according to an A.P. story. In May, the A.C.L.U. sent cease-and-desist letters to school districts in Alabama, Maine, Mississippi, West Virginia, and Virginia that have been separating boys and girls for academic instruction.

Back in the mid-nineties, when I was reporting on single-sex classrooms, evolutionary psychology was hot, and “hardwired” was the new buzz word, injected like a vitamin shot into weak arguments. Men were hardwired for sleeping around and math, women for monogamy and English. Most people didn’t know much about brain science, but that didn’t stop them from trotting out vaguely recalled findings based on a handful of M.R.I.s showing that men and women thought differently.

In one way, the fashion in single-sex classrooms has not changed at all. The evidence wasn’t very good then for a gap between the genders’ learning styles so significant that it would mandate separate instruction, and it hasn’t gotten any better. Of course there are psychological and intellectual differences between men and women, but meta-analyses of the best studies show that those differences are relatively small, that there is a great deal of variability among individuals, and that, as the neuroscientist Lise Eliot writes, “fundamentally, men and women are more similar than different.” In an article called, bluntly, “The Pseudoscience of Single-Sex Schooling,” which was co-authored by Diane Halpern, a research psychologist at Claremont McKenna college, and published in Science magazine this fall, Halpern et al. conclude that “there is no well-designed research showing that single-sex education improves students’ academic performance.” As Halpern and her co-authors point out, there are some excellent single-sex programs, and some can point to real gains, but often these can be attributed to selection bias—the children involved were more committed students—and to the motivation and sense of mission among teachers and staff. When I was reporting on single-sex education experiments in the nineties, one of the things I noticed was that teaching methods enthusiastically billed as better for girls, like hands-on science demonstrations, or mixing word problems in with more standard equations, would be better for anyone without a natural bent for math or science. A woman whose daughters attend one of the West Virginia middle schools with boys’ and girls’ classes contributed an article this week to the A.C.L.U. Web site in which she pointed out that her school’s all-male classes operated on the humane assumption that many kids concentrate better if they’re permitted to move about a bit. In the boys’ classes, students could lounge in beanbag chairs and run around outside sometimes to “blow off steam.” She thought, reasonably enough, that some girls might benefit from a little of the same freedom.

What has changed since the nineties is the notion of who single-sex education is supposed to help most. In the nineties, it was girls. The reformers’ talk was all about “How Schools Shortchange Girls” (the title of a much-discussed report from the American Association of University Women) or were “Failing at Fairness” (the title of a 1994 book) for young women. Girls were said to be hitting a self-esteem barrier in junior high, when they would droop like Ophelias in need of reviving. But that did not turn out to be the long-term problem. Increasingly, girls have been besting boys’ performance across the board: G.P.A.s, school leadership, graduation rates, college attendance. Now segregation by gender is more often an intervention for boys—a switch in target that makes you wonder a little about the reliability of the justifications for the policy. “The goal was to address the struggles boys were having with reading,” the A.P. story explains of the effort in an Idaho school. “In the single-sex classes, teachers used microphones that allow them to electronically adjust the tone of their voice to match the level that research suggests is best for boys. When preparing for a test, the boys may go for a run, or engage in some other activity, while the girls are more likely to do calming exercises, such as yoga.” And there’s the real trouble with this single-sex approach. The presumptions behind it are fusty and often plain silly—which might make them easy for kids who don’t conform to them to dismiss, except that their teachers and principals are repeating them so earnestly. Girls thrive on team projects and collaboration; boys on bright lights, loud voices, and competition. Girls like reading; boys don’t. Girls do calming exercises; boys run. And on and on. I’ll state the obvious: some boys do; some don’t. The same goes for girls. Hearing yourself say some of this gobbledygook aloud to your kids, though? That’s likely to be good for all of us, regardless of gender. It has a way of sharpening the mind.

“Case Against” article
	Based on your reading of the “Case Against” article, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD be single gendered. Also, list the evidence of each argument.

	Arguments for single-gendered classrooms
	Supporting Evidence

	
	

	
	

	Based on your reading of the “Case Against” article, list the most important arguments, or points of view, presented to support the idea that math classes SHOULD NOT be single gendered. Also, list the evidence of each argument.

	Arguments against single-gendered classrooms
	Supporting Evidence

	
	

	
	


	Score and feedback to help revise for “Main ideas/details” learning target:



	Learning Targets
	4.0
	3.0
	2.0
	1.0

	Examine main 

ideas, central 

themes, details and 

intricacies
	I can insightfully 

explain the author’s 

“big picture” & details
accurately beyond 

teacher’s expectations.
	I can plainly explain 

the author’s “big 

picture” & details relatively 

accurately and 

consistently.
	I can just mention the 

author’s “big picture” & details  

somewhat accurately and 

somewhat consistently.
	I struggle to identify  

author’s “big picture”  & details
I have some inaccuracies 

and/or need teacher assistance.


Choose any of Chaucer’s Canterbury Tales. Tale I choose: _______________. Answer the following questions. When it says “justify,” be sure to rationalize your response with text details. 
Which of the following adjectives (all three of which are on the pie poster at the front of Mr. Foster’s room) best describes the text: persuasive, informative or entertaining? Justify your response: if it is persuasive, rationalize what the text tried to prove; if it is informative, explain what the text tried to educate the reader about; if it was entertaining, justify what moral/lesson the text was trying to teach the reader.

Did the text accomplish its purpose? How do you know? Cite at least one specific plot event from the text to justify your response.

Three abstract nouns that are most prominent in the text:

_________________________

____________________________

_________________________

One complete sentence that defines the author’s universal message: (For fiction, this is the theme of the narrative-for nonfiction, this is the thesis of the article.) 
Justification of why this is the theme of this text:

	Score and feedback to help revise for “Theme” learning target:



	Learning Target
	4.0
	3.0
	2.0
	1.0

	Analyze the theme (author’s message, lesson, intent) in texts.
	I can insightfully analyze how text specifics address the author’s message in accurately beyond expectations.
	I can clearly analyze how text specifics address author’s message relatively accurately and consistently.
	I can partially analyze how some text specifics address author’s message somewhat accurately and consistently.
	I produced a partial and/or inaccurate analysis of how text specifics address author’s message.


Read Hamlet’s soliloquy from Act I, scene 2. Pay attention to all of the colored, highlighted phrases. Explain what literary device each one depicts (metaphor, irony, etc.) AND how each one contributes to the meaning of this speech. Literary word bank: metaphor, personification, simile, irony, hyperbole, foreshadowing, point of view, monologue, couplet, etymology, narrative, and monomyth. 
O, that this too too solid flesh would melt
Thaw and resolve itself into a dew!
Or that the Everlasting had not fix’d
His canon ‘gainst self-slaughter! O God! God!
How weary, stale, flat and unprofitable,
Seem to me all the uses of this world!
Fie on’t! ah fie! ’tis an unweeded garden,
That grows to seed; things rank and gross in nature
Possess it merely. That it should come to this!
But two months dead: nay, not so much, not two:
So excellent a king; that was, to this,
Hyperion to a satyr; so loving to my mother
That he might not beteem the winds of heaven
Visit her face too roughly. Heaven and earth!
Must I remember? why, she would hang on him,
As if increase of appetite had grown
By what it fed on: and yet, within a month–
Let me not think on’t–Frailty, thy name is woman!–
A little month, or ere those shoes were old
With which she follow’d my poor father’s body,
Like Niobe, all tears:–why she, even she–
O, God! a beast, that wants discourse of reason,
Would have mourn’d longer–married with my uncle,
My father’s brother, but no more like my father
Than I to Hercules: within a month:
Ere yet the salt of most unrighteous tears
Had left the flushing in her galled eyes,
She married. O, most wicked speed, to post
With such dexterity to incestuous sheets!
It is not nor it cannot come to good:
But break, my heart; for I must hold my tongue.

Red:

Green:

Purple:

Blue:

Orange:

	Score and feedback to help revise for “Author’s craft” learning target:



	Learning Target
	4.0
	3.0
	2.0
	1.0

	Analyze the author’s craft of narratives, informational and persuasive texts. 
	I can insightfully 

explain all examples 

of author’s craft 

accurately beyond 

teacher’s expectations.
	I can plainly explain 

several examples of

author’s craft relatively accurately and consistently.
	I can mention some 
examples of author’s craft 

somewhat accurately and somewhat consistently.
	I can partially identify 

a few examples of

author’s craft with 

some inaccuracies & teacher assistance.


For infer revisions, simply reconsider all of the literary texts and concepts that we have learned this trimester. Then, read each of the following statements. After each statement, construct a logical inference you can make based on the true statement. These inferences must refer to the literature and concepts that we have discussed over this past trimester. 
0) Example: Mr. Moore and Mr. McDevitt have hideous, offensive mustaches.

Inference: Armada High School teachers whose last names start with the letter “M” have trouble growing a respectable mustache. 

1) The title characters of Hamlet, Romeo/Juliet and Othello all die at the end of those plays.

2) An essential part of the 1200s Anglo-Saxon culture was honor, respect and one’s reputation.
3) The state names of Colorado, Nevada, California, and Florida are all real words in Spanish. 

4) Chaucer wrote 24 total tales for Canterbury Tales. We only read four in class. 

5) The most common kind of question that AHS juniors got wrong on the Act English in past years were the “rhetorical” questions that require students to do editing, revising and moving pieces of text.

	Score and feedback to help revise for “Infer” learning target:



	Learning Target
	4.0
	3.0
	2.0
	1.0

	Analyze inferences while reading fiction & nonfiction
	I can insightfully 

explain all examples 

of inferences accurately 

beyond expectations.
	I can plainly explain 

several examples of

inferences relatively accurately & consistently.
	I can mention some 
examples of inferences somewhat accurately and somewhat consistently.
	I can partially identify 

a few examples of

inferences with some inaccuracies & teacher help.


