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Three things I want to remember:

1) 
2) 
3) 
Two things I will share with someone (in person or via interwebs)

1) 
2) 
One thing I will do in the next 30 days:

1) 
If I am feeling sassy and altruistic, I will tweet these thoughts @aricfoster2, and he will be eternally grateful.

Probably the most common problem with vocabulary lessons in classes, and certainly in my class until recently, is that students typically “learn” the words enough to perform satisfactorily on the “test” and then either forget the words, or never use them again, or both. This can be amended by a three fold paradigm shift in vocabulary instruction: teach reading skills (not words), select the words purposefully, and review words everyday with engaging practice.  

Skills not words: “Give a man a fish, and he will eat for a day. Teach a man how to fish, and he will eat for his entire life.” In a typical classroom, we simply give our students word-fish, and they are satisfied for a short period of time, then they quickly need us to give them more word-fish. However, if we model those vocabulary acquisition skills that we innately have as teacher-fishermen, they can fend for themselves more easily in the sea of reading. 

I) Context clues: This is normally a review for high school students and involves using the word’s environment to figure out what a word probably means. This is often done by deleting the word in context, reading its sentence aloud by replacing the word “blank” with the word, then inferring meaning.

II) Parts of speech: Knowing how a word functions can help understand meaning. Focus is on the four most prevalent parts of speech: noun, verb, adjective and adverb. 
III) Prefix/suffix: Identifying word parts is crucial. Ideally, students not only analyze these parts, but understand the influence of Greek/Latin roots in the English language. 
Then, the question remains, how do we accurately assess these skills? I have created different versions of an assessment that I call “Vocabulary Hunt,” which are attached. These required substantial modeling when doing them with students the first time. Also, it is challenging to get students to understand which of the three strategies above would be the most effective to determine a particular word’s meaning. For example, I have had students find the word “vile” in their reading and try to analyze the prefix/suffix of it. Clearly, this word is lacking both a suffix and prefix, so this strategy isn’t the best choice; context clues would be a better choice.  

Selecting words purposefully: Like most teachers, I used to preview the class’s readings and then select vocabulary words from these readings that I thought the students might not know. The thought was that the students would master all 25 vocabulary words from the readings that I chose and then when they read them in the class text, they would have a better access to the text. However, after reflecting on this practice and attending the “Literacy in Action” training at the Macomb County ISD, I choose my words with a renewed purpose now. Specific factors in choosing vocabulary words are listed below. Also, I have students rank their knowledge of the words before working with them and after. This easily generates student growth data, motivates the student, and informs my choice of words. Examples of the pre/post charts are attached. In addition, assessment needs to be authentic. The assessment I use is attached. After reflecting about the effectiveness of this assessment with students, many claimed, “You really have to know the word to get it right on the quiz-chart thing.” 
Factors in selecting vocabulary words:

1) Limit the quantity to 10-12 (covered over 10-14 class days) in order to facilitate depth, not breadth.

2) Words from the text that are essential to understanding the text. Sometimes, but not always, these are “English terms” that will be used with other texts. For example, “foil” in Hamlet explains the relationship between Hamlet and Laertes, is used in act V to describe the swords used, and explains the relationship between the protagonist and antagonist in two other texts we read later in the year. 
3) Challenging words from the text that the students will see again in their other readings or might want to use in their own writing. For example, by working with “foliage” and “chasm” from Lord of the Flies, students use them in conversation about the text and in their own analytical writing about the text.

4) Words from the text we are reading that contain specific word parts (pre/suffix and Greek/Latin phonemes) in practice the skill of breaking words down. Examples of these kinds of words are “unrepentant,” “inconceivable,” and “omnipotent.”
5) Tier II words from the Common Core Curriculum that address kinds of cross-curricular thinking and are used on the ACT. Examples include “depict,” “subsequent,” “correlate,” “synthesize,” and “compile.” 

6) Often times, specific words fit multiple categories. For example, during our Canterbury Tales unit, we have the word “prologue.” This is an “English term,” one that students need to understand while reading the text as each tale has a prologue, one that we can break down into the Greek/Latin roots of “pro” and “logue” and is used for other texts that we read. In addition, during our Hamlet unit, we have the word “soliloquy.” This is an “English term,” one that students need to understand while reading the text as we analyze Hamlet’s soliloquies, one that we can break down the Greek/Latin roots of “sol” and is used for other texts that we read. 
Engaging practice: As we all know, engaging students in meaningful, interesting activities is an effective way to have long lasting retention of material. Over my teaching career, I have created, borrowed, and modified several activities that practice vocabulary words. My students do one of these activities every day. This list of activities is attached and can be modified to fit almost any grade level and content area. Also, I am constantly asking the students about the effectiveness of each activity. Some are received well, others are not. With this in mind, I do some activities more than others.  
For purposes of full disclosure, not all of these ideas are mine. 
I have borrowed a few of these ideas from others, and, in almost all cases, modified them in way that I saw fit. 

Appendix
1) Fill in the blank lecture (and answers) for reading strategies.
2) Multiple versions of “Vocabulary Hunt” that assesses vocabulary acquisition/reading comprehension skills.

3) Vocabulary word list chart to assess pre/post student knowledge.
4) Assessment tool with directions.
5) Excel spread sheet and graph that shows student growth. 

6) List of activities to practice vocabulary words. 

Reading Strategies Chart

Reading Strategy #1 = __________________________

1) _____________________ = __________________ and __________________ are NOT the same.

2) __________________/__________________/__________________ = use parts of a word to define it.

a. Before word = __________________
examples: __________, __________, __________

b. After word = ___________________
examples: __________, __________, __________

c. Core = _____________________________, replace with “__________________________” 

3) _________________ of _________________ = ___________________, ___________________,  

____________________, &____________________. These are only four of eight total.

a. ________________ = person/place/thing  Examples: _______________ & _________________
 

b. ________________ = action/“be”  Examples: __________________ & ____________________


c. ________________ = describes a thing  Examples: ________________ & ___________________


d. ________________ = describes an action/“-ly” Examples: _______________ & ______________


Reading Strategy #2 = ______________________

“Using ________________________________ to figure out _____________________________________.”

Example = “The VORPAL blade went snicker-snack as it sliced through the dragon.”

I know that _______________________ describes _______________________, so it is a ____________________












       (Part of speech)


From the word’s ______________________, I can logically guess that VORPAL means ____________________.

Reading Strategy #3 = __________________________

“__________________ to the _________________”  “__________________ about your __________________”

Post-its

1) ___________________ what has happened

2) ___________________ what will happen

3) ___________________ unknown words and the author

4) ___________________ to other things

a. Text to ___________________

b. Text to ___________________

c. Text to ___________________

Reading Strategies Chart

Reading Strategy #1 = ___Breakdown___

4) __Phonemes___ = _____letters__ and _____Sounds  are NOT the same.

5) ___Prefix__/____Core-Root-Base_/__Suffix___ = use parts of a word to define it.

a. Before word = ___Prefix___
examples: __Pre_, __anti__, __re__

b. After word = ____Suffix____
examples: __ing_, ___ed__, ___tion_

c. Core = ____Root word or base word_, replace with “__blank____” 

6) __Parts__ of ____Speech__ = __noun___, ___verb_____,  

___adjective____, &___adverb____. These are only four of eight total.

a. __noun_____ = person/place/thing  Examples: _______________ & _________________
 

b. ___verb____ = action/“be”  Examples: ____is________ & ____________________


c. __adjective___ = describes a thing  Examples: ________________ & ___________________


d. ___adverb__ = describes an action/“-ly” Examples: _______________ & ______________


Reading Strategy #2 = __Context Clues___

“Using ___a word’s environment_ to figure out ____meanin___________.”

Example = “The VORPAL blade went snicker-snack as it sliced through the dragon.”

I know that ____vorpal_____ describes _____blade___, so it is a ____adjective___













From the word’s __environment_, I can logically guess that VORPAL means ___sharp-dangerous_.

Reading Strategy #3 = ___Metacognition_

“_Talking_ to the __Text”  “__Thinking_ about your __Thinking__”

Post-its

5) _Summarize__ what has happened

6) __Predict__ what will happen

7) _Research__ unknown words and the author

8) __Connect__ to other things

a. Text to ___me_____

b. Text to ___text______

c. Text to __world (events, people)______

Vocabulary Hunt

One word, Common Core rubric

My name is _____________________, and I was reading _________________________________. As I was reading, I found a few words that I don’t know, YET.

​

Unknown word = ____________________________________

Please use ALL of the strategies below to figure the word. 

Strategy #1 = Use context clues

Here is the sentence that the word was in:

Using the word’s environment, my best guess is that the word might mean___________________________________ 

BECAUSE ________________________________________________________________________

Strategy #2 = Break the word down into parts

1) Answer all questions: Does it have a prefix? What is the prefix? What does that prefix mean?

2) Answer all questions: Does it have a suffix? What is the suffix? What does that suffix mean for the word?

3) Answer all questions: Does the root word look like a word that I already know? What does the cognate mean?

Strategy #3 = Analyze the word’s part of speech

Circle which part of speech the unknown word is and answer the questions that correspond to that part of speech.

a. Verb = What action is it performing? Who/what is performing this action? What is receiving the action of this verb?

b. Noun = Circle the right choice: is it singular or plural and common or proper and concrete or abstract? What words describe this noun from the sentence?

c. Adjective = What noun is it describing? What are other adjectives that describe this same noun?

d. Adverb = Does it end in “-ly”? What action verb is it describing?

Based on ALL of these strategies, my best guess for the word based on this strategy is… 

	Core Standard
	4.0
	3.0
	2.0
	1.0

	How Language Functions

CCS Language #3
	Strong, precise analysis of how words function and contribute to meaning.
	Clear, mostly accurate analysis of how words function and contribute to meaning.
	Partially complete and/or accurate analysis of how words function & contribute to meaning.
	Insufficient and/or inaccurate analysis of how words function and contribute to meaning.

	Context clues, prefix, suffix

CCS Language #4
	Strong, precise explanation of how words’ parts & environment contribute to meaning.  
	Clear, mostly accurate explanation of how words’ parts & environment contribute to meaning.  
	Partially complete and/or accurate explanation of how words’ parts & context add to meaning.  
	Insufficient and/or inaccurate explanation of how words’ parts & environment contribute to meaning.  

	Build Vocabulary

CCS Language #6
	Excessive & accurate depiction of words; artistic, independent use of words
	Clear & sufficient depiction of words; straight-forward, use of words
	Insufficient or inaccurate depiction of words; confusing or incomplete use of words.
	Zero and/or inaccurate depiction of words; immature or unethical use of words.


Vocabulary Hunt

Five words, Common Core rubric

My name is _____________________ and I was reading _______________________________. As I was reading, I found three words that I don’t know, YET. I used three different reading strategies.

​

Word #1 = ____________________________________

Strategy #1 = Analyze the word’s part of speech

Circle which part of speech the unknown word is and answer the questions that correspond to that part of speech.

a. Verb = What action is it performing? Who/what is performing this action? What is receiving the action of this verb?

b. Noun = Is it singular or plural? Is it a common or proper noun? Is it concrete or abstract? What words describe this noun from the sentence?

c. Adjective = What noun is it describing? What another adjectives describe this same noun?

d. Adverb = Does it end in “-ly”? What action verb is it describing?

My best guess for the word based on this strategy is… 

Word #2 = ____________________________________

Strategy #2 = Break the word down into parts

4) Does it have a prefix? What is the prefix? What does that prefix mean?

5) Does it have a suffix? What is the suffix? What does that suffix mean for the word?

6) Does the root word look like a word that I already know? What does the cognate mean?

My best guess for the word based on this strategy is… 

Word #3 = ____________________________________

Strategy #3 = Use context clues

Here is the sentence that the word was in:

Using the word’s environment, my best guess is that the word means____________________________ 

BECAUSE ________________________________________________________________________

My best guess for the word based on this strategy is… 

Word #4 = ____________________________________

Strategy #2 = Break the word down into parts

7) Does it have a prefix? What is the prefix? What does that prefix mean?

8) Does it have a suffix? What is the suffix? What does that suffix mean for the word?

9) Does the root word look like a word that I already know? What does the cognate mean?

My best guess for the word based on this strategy is… 

Word #5 = ____________________________________

Strategy #3 = Use context clues

Here is the sentence that the word was in:

Using the word’s environment, my best guess is that the word means____________________________ 

BECAUSE ________________________________________________________________________

___________________________________________________________________________________.

My best guess for the word based on this strategy is… 

List of the five words (each with a three word definition) that I learned:

1) 

2) 

3) 

4) 

5) 

	Common Core Standard
	4.0
	3.0
	2.0
	1.0

	How Language Functions

CCS Language #3
	Strong, precise analysis of how words function and contribute to meaning.
	Clear, mostly accurate analysis of how words function and contribute to meaning.
	Partially complete and/or accurate analysis of how words function & contribute to meaning.
	Insufficient and/or inaccurate analysis of how words function and contribute to meaning.

	Context clues, prefix, suffix

CCS Language #4
	Strong, precise explanation of how words’ parts & environment contribute to meaning.  
	Clear, mostly accurate explanation of how words’ parts & environment contribute to meaning.  
	Partially complete and/or accurate explanation of how words’ parts & context add to meaning.  
	Insufficient and/or inaccurate explanation of how words’ parts & environment contribute to meaning.  

	Build Vocabulary

CCS Language #6
	Excessive & accurate depiction of words; artistic, independent use of words
	Clear & sufficient depiction of words; straight-forward, use of words
	Insufficient or inaccurate depiction of words; confusing or incomplete independent use of words.
	Zero and/or inaccurate depiction of words; immature or unethical use of words.


Vocabulary Self-Awareness Chart
PRE-ASSESSMENT

Name:





Class:



Text:

	
	Word
	+
	-
	?
	Most helpful vocab practice
	Word used in a sentence correctly

	English terms
	Romanticism
	
	
	
	
	

	
	Framing Device
	
	
	
	
	

	Words in Frankenstein you WILL hear, and hopefully use, later in life
	Progeny
(prah-jenn-ee)
	
	
	
	
	

	
	Omen
(oh-men)
	
	
	
	
	

	
	Amiable
(aim-ee-able)
	
	
	
	
	

	
	Inconceivable
(in-conn-see-vable)
	
	
	
	
	

	
	Abhorrent
(abb-horr-ent)
	
	
	
	
	

	
	Precipice
(press-ih-piss)
	
	
	
	
	

	Frank Words you found 
	
	
	
	
	
	

	
	
	
	
	
	
	

	13th grade words
	Subsequent
(sub-suh-qwent)


	
	
	
	
	

	
	Compile

(come-pile)
	
	
	
	
	


Directions:

1) For each word that you know and can provide an accurate definition and example for, put a big “X” in the “+” box. Record a definition and example for each “+” word. 

2) For each word that you “kinda” know and can provide either a definition or example but not both, put a big “X” in the “√” box. Record a definition or example for each “√” word. 

3) For each unknown word, put a big “X” in the “?” box.

4) Tally your total scores: +, √, and ?. Give your totals to Mr. Foster. We will recalculate your totals at the end of this unit to show growth. 

5) Use this chart through the unit. As your mastery of each word increases, amend or add all of the information in all of the boxes. 

Vocabulary Self-Awareness Chart
POST-ASSESSMENT

Name:





Class:



Text:

	
	Word
	+
	-
	?
	Example
	Prefix & suffix variations

	English terms
	Romanticism
	
	
	
	
	

	
	Framing Device
	
	
	
	
	

	Words in Frankenstein you WILL hear, and hopefully use, later in life
	Progeny
(prah-jenn-ee)
	
	
	
	
	

	
	Omen
(oh-men)
	
	
	
	
	

	
	Amiable
(aim-ee-able)
	
	
	
	
	

	
	Inconceivable
(in-conn-see-vable)
	
	
	
	
	

	
	Abhorrent
(abb-horr-ent)
	
	
	
	
	

	
	Precipice
(press-ih-piss)
	
	
	
	
	

	Frank Words you found
	
	
	
	
	
	

	
	
	
	
	
	
	

	13th grade words
	Subsequent
(sub-suh-qwent)


	
	
	
	
	

	
	Compile

(come-pile)
	
	
	
	
	


Vocabulary Assessment
	Word
	Rank 1-10 (10 = best) of mastery

	Part(s) of Speech
	Example 
	Antonym

	Symbol, Logo, Icon
	Definition(s)…5 word limit 

	Grammatically perfect sentence with the word used correctly and underlined. 


	Word
	Rank 1-10 (10 = best) of mastery

	Part(s) of Speech
	Example 
	Antonym

	Symbol, Logo, Icon
	Definition(s)…5 word limit 

	Grammatically perfect sentence with the word used correctly and underlined. 


Directions for the assessment:

1) Make this document two sided so that there are 8 spots for words.

2) Put the 10 vocab on the screen so kids can see just the words

3) As a class, or teacher alone, pick two words to delete. OR have the kids pick any 8 of the ten words.

4) Students fill out the sheet for each of the 8 words.

5) Then, “trade and grade” 

a. Students trade papers.

b. Students are only “grading” the “rank” box; students need to get their own vocabulary chart with definitions and examples to help them do this. 

c. Students examine the rank number, then examine the information provided for each word and then “grade” the rank

d. If the rank is inaccurate because it should be higher, the grader writes an up arrow in the “rank” box

e. If the rank is inaccurate because it should be lower, the grader writes a down arrow in the “rank” box

f. If the rank is accurate, the grader draws a smiley face in the “rank” box

6) Students get their papers back and discuss with the grader any discrepancies in the rank “grades”

7) Students self-assess their knowledge of the words again on the “post assessment” vocabulary chart.

8) Students compile the total number for each column: plus, check, question mark

9) Students provide their column totals to the teacher to use as post data. 

Sample Student Growth Chart
	Student
	Pre
	Date
	Post
	Date
	Gain/ Loss %

	
	+
	√
	?
	
	+
	√
	?
	
	+
	√
	?

	1
	7
	1
	2
	3/22/15
	10
	0
	0
	4/13/15
	30.00%
	-10.00%
	-20.00%

	2
	0
	1
	9
	3/22/15
	10
	0
	0
	4/13/15
	100.00%
	-10.00%
	-90.00%

	3
	2
	5
	3
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-50.00%
	-30.00%

	4
	5
	2
	3
	3/22/15
	10
	0
	0
	4/13/15
	50.00%
	-20.00%
	-30.00%

	5
	2
	1
	7
	3/22/15
	8
	2
	0
	4/13/15
	60.00%
	10.00%
	-70.00%

	6
	0
	5
	5
	3/22/15
	10
	0
	0
	4/13/15
	100.00%
	-50.00%
	-50.00%

	7
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	8
	1
	6
	3
	3/22/15
	10
	0
	0
	4/13/15
	90.00%
	-60.00%
	-30.00%

	9
	2
	4
	4
	3/22/15
	9
	1
	0
	4/13/15
	70.00%
	-30.00%
	-40.00%

	10
	2
	4
	4
	3/22/15
	9
	1
	0
	4/13/15
	70.00%
	-30.00%
	-40.00%

	11
	1
	7
	2
	3/22/15
	10
	0
	0
	4/13/15
	90.00%
	-70.00%
	-20.00%

	12
	1
	4
	5
	3/22/15
	10
	0
	0
	4/13/15
	90.00%
	-40.00%
	-50.00%

	13
	3
	2
	5
	3/22/15
	10
	0
	0
	4/13/15
	70.00%
	-20.00%
	-50.00%

	14
	5
	2
	3
	3/22/15
	10
	0
	0
	4/13/15
	50.00%
	-20.00%
	-30.00%

	15
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	16
	4
	2
	4
	3/22/15
	9
	1
	0
	4/13/15
	50.00%
	-10.00%
	-40.00%

	17
	0
	5
	5
	3/22/15
	10
	0
	0
	4/13/15
	100.00%
	-50.00%
	-50.00%

	18
	0
	3
	7
	3/22/15
	9
	1
	0
	4/13/15
	90.00%
	-20.00%
	-70.00%

	19
	0
	2
	8
	3/22/15
	9
	1
	0
	4/13/15
	90.00%
	-10.00%
	-80.00%

	20
	1
	3
	6
	3/22/15
	10
	0
	0
	4/13/15
	90.00%
	-30.00%
	-60.00%

	21
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	22
	3
	3
	4
	3/22/15
	8
	2
	0
	4/13/15
	50.00%
	-10.00%
	-40.00%

	23
	2
	3
	5
	3/22/15
	8
	2
	0
	4/13/15
	60.00%
	-10.00%
	-50.00%

	24
	4
	0
	6
	3/22/15
	10
	0
	0
	4/13/15
	60.00%
	0.00%
	-60.00%

	25
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	26
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	27
	0
	4
	6
	3/22/15
	10
	0
	0
	4/13/15
	100.00%
	-40.00%
	-60.00%

	28
	2
	4
	4
	3/22/15
	10
	0
	0
	4/13/15
	80.00%
	-40.00%
	-40.00%

	29
	3
	3
	4
	3/22/15
	10
	0
	0
	4/13/15
	70.00%
	-30.00%
	-40.00%

	30
	3
	2
	5
	3/22/15
	10
	0
	0
	4/13/15
	70.00%
	-20.00%
	-50.00%

	
	
	
	
	
	
	
	
	AVERAGE
	75.33%
	-29.00%
	-46.33%
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Vocabulary Activities

For all games, facilitate students saying the names of each word aloud.
1) El Serpiente = Draw a large snake on the board. Down the snake, write a series vocabulary words and definitions over the top of it. Write the words from the most challenging to the easiest. Split the kids into two teams. Start at the top to have each kid on each team says the opposite (word or definition) of each term and go down the snake from kid to kid. If someone says an incorrect answer, the other team starts going down the list from the very top. The team that gets them all right in a row wins. Also, kids cannot use their vocab list to help; they just have to pay attention. I usually do this activity last-the day before the vocabulary quiz.

2) Flyswatter game/“Slapjack” = Put a combination and mixture of words and definitions on the board in different, random colors. Then, two kids come to the front of the room with a flyswatter. Teacher stands in the back and says the opposite (word or definition) of the terms on the board. The kids slap the word on the board to correspond with what the teacher called out. It is possible to do this with or without teams. Each pairing of opponents plays for the best two out of three. Super flyswatter: Kids start in their seats with the flyswatter, teacher says a new word, and kids run to the front of the room to slap it. (This is dangerous, and should only be done with preemptive instructions to be safe.) Megasuperawesome Flyswatter: This game involves ONLY volunteers and a word of caution needs to be given to kids first. In the gym, kids are given a post-it note on their back of a vocab word. They do not know what the vocab word is. The kids all spread out far apart from each other. Teacher yells a definition and the first kid to “tag” the correct kid (with the matching vocab word on their back) wins.

3) Shared conversation = A pair of students tries to talk back and forth, each saying only a few sentence at a time, and use one vocab word as they speak. In other words, the students dialogue about a given topic and each time they talk, they use a vocabulary word of their choosing. Another version of this is to have students sit in pairs and have a conversation about a topic of their choosing. In each period that one person talks, they need to use the first vocab word on their list. Then, when the second person replies to what the first person said, they need to somehow use the second word on the vocab list. Repeat for the whole list. Then, switch partners and repeat. Hopefully, you get a new partner that used the other half of words, so after you switch partners, you say a new word in the conversation. 

4) “Know/Don’t Know Yet?” = Students highlight the three words that they know the least and the three words that they know the best. The walk around the room and tell six different students what they know and what they don’t know yet. When they reveal a word that they don’t know, their partner has to define it for them. For additional fun, the teacher can create a list of partner pairing categories that each student has to adhere to when sharing this information. Common categories include partners who share the same traits: career interest, number of pets, favorite season, favorite color, number of siblings, height, bf/gf status, color of clothing, parents married/divorced, number of grandparents alive, favorite sport, same type of phone, etc. For example, a student would have to go tell someone who has the same number of siblings as him/her that they don’t know the word “foliage” and then the partner would define it for him/her. 

5) Polleverywhere.com = Go to polleverywhere.com, make a new poll with the question, “What is the word and part of speech?” or something similar. Teacher reads a definition and tells the students to type their name and answer to the question to the phone number provided on the screen, but DO NOT HIT SEND. Once everyone is ready, the teacher tells students to hit send, and students with texting capabilities will send their answer. These answers appear on the screen immediately. Students who do not have texting capabilities should work collaboratively with a student who does.
6) Individual Texting Vocab: Students choose the five most challenging words from the vocabulary list. They are to send five different text messages, each one with a new word, to the people listed below. Each text message will follow the following basic format: “Hi, I am practicing my vocabulary words in English class right now, and I wanted to let you know that (vocab word) means (definition) and it is a (part of speech).” Possible recipients of the messages include parent, friend in class, friend not in class, random relative, teacher/coach, etc. Students are to share responses that they receive from these messages. 

7) Spectrum Comprehension = Students go into the hall and teacher says a vocabulary word aloud, Then, students make a line that demonstrates a spectrum of their/the class comprehension of the words. A student who is clueless about the word is on one end of the line and a master of the word is on the other end. Students need to discuss all aspects of mastering the word in order to determine where they belong in the spectrum: definition, part of speech, spelling, examples, prefix/suffix, etc. After the spectrum is constructed, teacher can have random students share about the word to the class or pair up specific students from different levels of the spectrum to share answers with each other. 

8) Walk to Remember = Students gather at one end of the hall or gym. Then, teacher says a vocabulary word aloud. Students walk until they remember the word. Students need to be confident in all aspects of the word before they stop walking: definition, part of speech, spelling, examples, prefix/suffix, etc. Ideally, students will stop at various walking distance. After all students have stopped walking (or at least the majority), the teacher can have random students share about the word to the class or pair up specific students from different levels of the walking spectrum to share answers with each other. 

9) “Did You Know?” = After seeing modeling of this activity from the teacher, individual kids rotate around the room and ask the person next to them, “Hey, John, did you know that (word) means (definition) and is a (part of speech)?” John replies with witty comment. Process continues from student to student. This can be done with a partner as well. A fun spin on this is to list accents on the board and have students ask, “Did you know?” in a new accent each time: Spanish, Southern, talk like the teacher, etc 
10) Inflection = Similar to “Did you know?”, a pair of students tell each other what the vocab words mean and their part of speech. With each recitation, each student must use a different inflection, accent or “funny voice.” Examples might include asking as a question, speaking sarcastically, in an ominous Halloween voice, with a Spanish accent, with no feeling, acting surprised, by questioning, as a mean jock, as an air headed girl, in a foreign language, by repeating each word twice, by saying the phrase backwards, without looking at the partner, without saying words aloud, etc. 

11) Group Texting Vocab = In groups of 3-5, students sit with their closest friends. A leader of each group is nominated and all members of the group need to have that leader’s phone number programmed into their phones. Teacher asks questions about the vocabulary words (or content concepts) and all students text the right answers to the leader. Once the leaders of groups have the complete right answer, they bring their phone to show the teacher all of their group’s right answers to win the competition. Activity examples include: simply texting definitions of words, text all nouns/verbs, text a pair of words that are most opposite or similar, text all abstract/concrete words, etc. Ideally, the leaders will text their responses to the class Twitter account, and results will be displayed on the projector screen in class. 

12) Dice game = The teacher writes the codes for numbers rolled on the dice on the board. When the teacher (or student) rolls a number, students have to do that kind of practice with a designated word. One example of numbers rolled and practice:

a. 2 or 3 = Act the word out

b. 4 or 5 = Draw the word

c. 6 or 8 = Provide an example (or a “kinda, not really” example) of the word

d. 7 = Write the word in a sentence
e. 9 or 10 = Write an antonym of the word

f. 11 or 12 = Write all prefix/suffix variations of the word and identify each part of speech

g. Other options: two synonyms, other vocab word it most relates to, ask a question, etc.

13) I Have, Who Has = Each student is given a definition to a specific word and a different vocab word. Student X starts by asking, “I have (definition A).” Student Y shouts, “I have (word A)! Who has (definition B)?” This repeats for all words. 

14) Statue of Vocabulary = In groups, one student is the artist and the other student(s) is/are the “clay.” Teacher shouts out a word and the artist arranges the clay into bodily position(s) that demonstrate the word. Students need to be reminded about “appropriate touches” and should work with friends. (
15) 20 questions = With a partner, play 20 questions to guess a word. One partner picks the word and the other student gets to ask 20 yes/no questions to try and guess the word. 

16) Syntax practice = Students have specific fill in the blank sentences that a partner asks them to find the vocabulary word in question. One partner creates the “examples” and the other guess the word. 

a. (Vocab word) is an example of _____ because _______.

b. (Three items) are examples of  (Vocab word), but (three items) are not.

c. (Vocab word) and (Vocab word) are similar because ____.

d. (Vocab word) and (Vocab word) are different because ____.

e. I would rather (Vocab word) than (Vocab word) because _____.

17) Easter Egg Hunt = Before class starts, the teacher places words/definitions of vocabulary words on post-its, or actually in plastic Easter eggs, around the room. Pairs of kids are given a word/definition to find. Whichever member of the pair finds the word first wins. 

18) Thinking of = Similar to “Shared Conversation,” the goal is to take a part of what the last person said and include that in the new thing that you say. The more abstract and random and unrelated to the previous “thinking of” you can make your “thinking of,” the better. Include a new vocabulary word in each new “thinking of” phrase. An example using Beowulf vocabulary words is below:

Student A: My favorite narrative is Beowulf
Student B: You’re thinking of how wolves are valiant creatures
Student A: You’re thinking of how pagans worship creatures
Student B: You’re thinking of how battle ships go on monomyths 

Student A: You’re thinking of all of the people that got maimed at the battle of Gettysburgh
Student B: You’re thinking of how sumptuous cheeseburgers are

Student A: You’re thinking of that one time when you smote me with Colby jack cheese 

Student B: You’re thinking of how Jack was justified in climbing the hill with a pail of water.  

Games with vocab cards = Each student makes a small card of each vocabulary word (usually from construction paper, or index cards work also) on one side and the definition on the other side. Variations include pictures, synonyms, antonyms, etc. on either sides of the card. Do NOT have students write the part of speech on the cards.

1) Sorting: Each student puts the cards, all facing the same side up, on their desk. They then have to sort /categorize the cards according to various topics: 

a. Group common parts of speech

b. Pick the two words that are closest to being antonyms, then justify why the pairs are opposite

c. Pick the two words that are closes to being synonyms, then justify why the pairs are similar

d. Distinguish between abstract and concrete terms

e. Rank them in order of teacher (or student) knowledge of each term

f. Alphabetize them 

g. Arrange them in order from the longest word length to shortest

h. Rank them according to best to worst example of strong diction 

i. Group them into words that have prefixes, suffixes, both or neither. 

j. Group them into tri-bonds where three words have one common link

k. Students generate their own category or ranking system, arrange their own cards, show a partner, then the partner has to figure out the category or ranking system. 

2) Tomalo: Spanish for “take it.” This is where all the vocab cards are flipped with a random assortment of definitions and words on a table in front of the room. Divide the class into two teams. One kid from each team comes up and the teacher says word or definition that is facing down. The quickest kid to grab the correct corresponding card wins.

3) Memory game: Students pair up and play memory with the cards-flipping new pairs and trying to find matches on each turn. Obviously, half will be words and half will be definitions. 

4) Go Fish: Students pair up and play Go Fish with them. Obviously, half will be words and half will be definitions.

Games using white boards:

To obtain white boards, some teachers go to the “Dollar Store” and purchase them. However, these boards usually last one month in class because, well, they are from the “Dollar Store.” I went to Home Depot and purchased one 8 foot by 4 foot sheet of thick, double sided white board material for about $30.00 in 2005.  Then, I brought the sheet to my school’s Building Trades class, which cut the sheet into 32 one-foot square tablets. Other teachers have done this and told the staff at the store that they are teachers and the Home Depot staff cut the white boards for them. 

· Do the “sorting” activities listed above under the “flash cards” heading. 

· Four Square: Students draw lines to break the board into four quadrants. Students then have to use four different vocabulary words to fill each of the four quadrants in a particular way listed below (without revealing the word). After all students finish, all students walk around the room with a marker and fill in at least four words on other students’ boards. 

· Synonym for the word

· Antonym of the word

· Picture of the word

· Madlib sentence with the word missing, but part of speech identified.

· “Kinda not really” example: students write a word that is similar to the word, but not a precise synonym. Example: passion’s “kinda not really” synonym might be “anger” because usually people who are angry have passion, but not necessarily and those words aren’t precisely the same.  

· Tri-bond who’s link is a vocabulary word. For example, the vocab word of “crucible” would be the answer to the tri-bond of a picture of a bowl from chemistry class and the word “exam” and an “X”

· Change it: Students are given a vocab word aloud by the teacher. Then, they have to change the part of speech (or adds a prefix/suffix) of the word and use it in a sentence effectively, then show the teacher. Example: ludicrous = “The kids danced ludicrously around the room.”

· Memory. Two contestants wait in the hall and study their vocabulary words while partners form in the room. One partner has the word, and the other has the definition. Partners sit in new desks to scatter. The contestants then come in and call on random kids to find out pairs of words-definitions. When a kid is called, they stand and loudly recite what they have. When a contestant gets a pair right, the word-definition kids erase their boards and stack them next to the contestant. The contestant with the highest stack of white boards at the end of the game wins. 

Review Games = These can be modified for content and purpose. 

1) $25, 000 Pyramid = Before this activity, teacher creates a category related to the content. This has to be a sub-topic or less significant aspect of the topic at hand. Examples = “Jim Crow laws” or “Similes”. Then, two partners from each team play cooperatively to get each other to guess the category. They cannot use hand gestures and can only list items in the category to get the partner to guess the category. English categories = similes, dramatic irony, people that die in the end of the book, dynamic characters, climaxes of texts, books that have movie versions, plays, Shakespearean plays, third person past tense phrases, present tense first person phrases, past tense verbs, examples of poor diction.

2) Family Feud = This involves polling the kids a week or two ahead of time and works best with a large number of kids (multiple sections of the same class). Choose the poll questions that are content specific, compile the data and play the feud. 

3) Match Game: = Between four and seven students comprise a panel of “celebrities” and they have white boards at the front of the room. Two contestants play a fill in the blank game where they have to match what they think the celebrity panel will say. The fill in the blank statements need to relate to the content, and the celebrities need to TRY to get the right answer. Example = “Hamlet was so upset the entire play that by the end of the play he __________ed Claudius.” The panel writes their word for the blank, the contestant gives an answer and the matches are tallied. Total number of matches wins. Watch YouTube videos of this vintage game show for further clarification. 

4) Password = Two partners from the same team work together to figure out the password. The password is a big concept from class (evolution, personification, etc.) Partner “A” on each team gets to see the one word “clue” for the password and has to provide a one word hint to Partner “B” to get them to say the clue word. This process alternates between teams until a Partner “B” guesses the clue. Then, that team gets to guess the password based on the clue. Example = Red is the password and clues might be: wagon, stop, burn, apple, color. Watch YouTube videos of this vintage game show for further clarification.
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